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ABSTRACT 

This study explores how youth have inspired social change in Canada from 1978 to 2012.  The 

objectives of the research include defining youth-led engagement in Canada, understanding its 

role as a change agent, and mapping the relationships between strategies and impacts.  The goals 

of this study are to help current and future youth maximize opportunities that are likely to result 

in the greatest success, as well as increase opportunities for youth to be involved in decision 

making processes by validating their contributions. 

   

The research includes youth who effect change in a variety of contexts from across Canada. Data 

collection consists of an online media search and supplementary document reviews.  A media 

content analysis methodology is applied to extract the data, while frequencies and cross 

tabulations in the form of chi-square tests were used to analyze them.  The results show a strong 

relationship between strategies youth use and the impacts that follow.  Further, the data show 

that youth have made some of their most frequent contributions by participating in political 

processes to address issues of equality, empowerment and social justice.  Patterns between youth 

efforts and long-term changes in society are discussed, and the measurement of impacts is 

considered.  

 

This research measures three types of impacts youth have had on social change: individual, 

community/interorganizational, and systemic.  It highlights the importance of institutionalizing 

the inclusion of youth as part of decision making processes in Canada, and validates the 

argument that youth have important contributions to make to our diverse society. 

 

Key words: youth, youth-led, engagement, impact, change. 
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ñYoung people should be at the forefront of global change and innovation. Empowered, they can 

be key agents for development and peace.   

 

If, however, they are left on society's margins, all of us will be impoverished. Let us ensure that 

all young people have every opportunity to participate fully in the lives of their societies.ò   

~ Kofi Annan 

Saluting International Youth Day (press release), 2001
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1. INTRODUCTION  

 

Youth in Canada have an important role to play as change agents within Canada and abroad 

(Canada25, 2005).  Over the last 35 years, they have been responsible for prompting a variety of 

social changes including influencing debates of national importance (Seidman, 2012), leading 

import health sciences research (Coyne, 2010), changing the way industry operates (The Globe 

and Mail, 1999), and increasing access to post-secondary education (Seguin, 2012).  Yet youth 

are increasingly disenfranchised from social change/decision making processes (Bell, 2005; 

Apathy is Boring, 2004; DreamNow, n.d.).  Youth need to be mentored, not excluded, so they 

can become more involved and effective citizens today and in the near future ï citizens who are 

better equipped and more experienced in implementing the social changes that need to occur.  

When youth are engaged, particularly when empowerment and development opportunities are 

provided, there are multiple benefits for society (Powers & Tiffany, 2006).  Knowledge is 

generated that is often accessible to local and broader communities alike.  The youth emerge 

more skilled, better connected and ready to become active, productive members of society 

(Wilson, 2000).   

 

Youth-led engagement in social change may occur in many different ways.  These can vary from 

short-term projects to sustaining a business with the goal of long-term social improvement.  

Youth may serve in the roles of educators, advisors, planners, and even policy and decision 

makers.  Types and topics of engagement can be anything from civic participation to social and 

environmental justice to economic planning and success.  This thesis strives to identify how 

youth have been agents of change over the last 35 years, and to analyze the strategies that have 

been used to effect such changes, in order to better equip youth of today and tomorrow to 

achieve their goals as they pursue their various initiatives.  It has been developed as part of a 

larger project owned by Apathy is Boring, an organization founded and partially led by youth ï 

included here to provide context for the reader,  in partnership with the University of Waterloo.  

A primary goal is to pinpoint the most effective route youth may take towards achieving success 

by better understanding the relationship between strategies applied by youth and the impacts that 

result.  This section offers a brief look at the issues that are discussed in the rest of the thesis, and 
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the research question is introduced.  A short discussion regarding the content and layout of the 

rest of the paper follows. 

 

1.1 Understanding youth-led engagement 

 

Youth-led engagement leading to social change can occur in many different ways, and there is 

little evidence in the existing literature of a single way to research the concept. Such engagement 

might occur at a heavily localized level or a national and even international one (Wilson, 2000; 

Ho & Chernushevich, 2009; Clarke & Dougherty, 2010); there may be multiple engagement 

types that address a single topic (Ilkiw, 2010; Wilson, 2000; Alvord, Brown, & Letts, 2004). 

There is no study that specifically discusses the topics youth address, although authors have 

presented examples/case studies in natural resources/environment (Christensen, Krogman, & 

Parlee, 2010), health (Weinstock, Berman, & Cates Jr., 2004), politics/civics (Apathy is Boring, 

2004; Canada25, 2005; Jahromi, Crocetti, & Buchanan, 2012), education (Connell, Spencer, & 

Aber, 1994) and culture (Ary, Duncan, & Hops, 1999; Coupland, 1991; Wilson, 2000). 

 

It is important to clearly define such initiatives since they can be analyzed in very different ways.  

For example, Lenzi et. al.. (2012) found that levels of engagement peaked during community 

political activities, but were at a minimum when participants took part in sports or cultural 

organizations.  Conversely, a cross-cultural study involving over 90,000 students in 28 countries 

found that youth are less engaged in formal political activities (Torney-Purta, Lehmann, Oswald, 

& Schulz, 2001; Llewellyn, Cook, & Molina, 2010).  This difference may be explained in part by 

the differing methods used to recruit participants; researchers in the former study defined 

engagement in terms of club memberships, whereas the latter study involved a variety of youth 

in different contexts.  Addressing the concepts of scale and context is also important to 

generating relevant, replicable results.  For example, although some research concluded 

differently, Lindner and Cox (1998) saw differences in the activities and initiatives pursued by 

youth entrepreneurs and non-entrepreneurs.  Such differences have resulted in a variety of 

discussions each taking place separately, without much synthesis of different types of 

engagements, varying topics or evaluation of engagement strategies between the two groups. 
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The information in this thesis is meant to be of use to youth practitioners, and so the objectives 

are structured so the impacts that youth may have on society may be better understood.  As such, 

the scope is limited to include youth-led engagements only (not youth-targeted initiatives).  The 

Grassroots Youth Collaborative, a report commissioned by Youth on Youth in 2005, discusses 

why youth-led organizations are better at meeting the needs of youth than are conventional 

service providers (Ilkiw, 2010): 

¶ they are immersed in youth culture and perspectives; 

¶ they know and understand youth needs, and how to engage support; 

¶ they can be more approachable than non-youth; and 

¶ they have the ability to identify with the issues and obstacles and can come up with 

youth-friendly/appropriate ways to address them. 

For these reasons, only youth-led engagement is considered for this research, assessing the 

impacts youth may have on society. 

 

1.1.1 Rationale for the research 

 

This research is part of a larger, ongoing initiative which strives ñto enable environmental and 

social change through youth-led social ventures (or initiatives)ò (SEED, 2013, p. 1).  The 

underlying motivation is to find and understand identifiable patterns or 'best practices' that can be 

used by youth to maximize their social impacts.  The expectation for this thesis is that youth may 

apply the research framework to their initiatives in order to maximize their impacts and achieve 

success in their endeavors.  For this reason, Apathy is Boring has participated in the research, 

providing feedback on its objectives and discussion, to ensure relevance to the youth practitioner 

stakeholder.  A media content analysis methodology and analysis using frequencies and chi-

square tests were used to find and interpret the data.  Two sets of recommendations ï one for 

youth practitioners and one for future research ï are included in the conclusion. 
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1.2 Research questions and objectives 

 

There are four objectives to this thesis: 

1. clearly define each of the relevant terms ï including óyouthô and óyouth-led engagementô 

and óimpactô in a way that synthesises existing literature and which may create some 

common understanding of the otherwise inconsistently used labels; 

2. clarify the concept of youth-led engagement types and strategies; 

3. learn how youth-led engagement has impacted societal change in Canada over 35 years, 

from 1978 to 2012 (inclusive); and 

4. understand how youth-led strategies, types and impacts relate to one another, and what 

implications for youth-led initiatives may be expected by practicing youth. 

 

The table below, Table 1-1, outlines where and how the above objectives may be found in the 

thesis.  The research question pertaining to these objectives is as follows: using patterns of past 

outcomes, related impacts and resulting implications, how can current and future youth-led 

engagement types and strategies be most effective, maximizing the impact of any youth-led 

activities on Canadian society? 

 

Table 1-1. Overview of research objectives and their locations in the thesis. 

Related Objectives 

2 

Literature 

Review 

3 

Methods 

4 

Results 

5 

Discussion 

6 

Conclusion 

Defining key terms 

and concepts 

2.1, 2.2.1, 

2.2.2 
3.3 - 3.5 4.1 

5.1, 5.2.1, 

5.2.2 
6.1 

Youth-led types and 

strategies 
2.2.3, 2.2.4 3.3 - 3.5 

4.2.1, 4.2.3, 

4.3.1 
5.2 6 - 6.1 

Determining impacts 
2.3.2, 

2.3.3,3.1.1 
3.4 - 3.6 4.2.4, 4.3.2 5.3 6 - 6.2 

Understanding 

relationships and 

implications 

2.4 3.3 - 3.6 4.2.5, 4.3 5.3-5.4 6 - 6.2 
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1.3 Methods 

 

The objectives are addressed with the goal of understanding patterns in youth-led engagement 

roles and impacts over a span of 35 years.  A literature review collects relevant perspectives and 

results from different contexts of youth-led engagement into one discussion of what the relevant 

terms mean, how the concepts have been studied and what others have found in similar research. 

A media content analysis using four Canadian newspapers collected data related to the kinds of 

youth initiatives that have affected change in society over time, offering a perspective of impact 

depending on the newspaper coverage the initiative received.  Frequencies and chi-square values 

were calculated in order to pull out patterns and potential relationships, as well as to test the 

statistical significance of these relationships.  Several research gaps are identified from which a 

base for the research is established.   

 

1.4 Contribution s 

 

The purpose of the research is to better understand the role youth-led engagement has had and 

can have in our changing society in order to arm current and future youth with the tools and 

strategies that have resulted in previous success.   The academic contribution includes the 

support of a framework by Clarke and Dougherty (2010), which is revised to include an 

additional category of strategy.  The thesis also led to the creation of a new framework 

synthesising the various aspects that make up youth-led engagement, including the topics, 

engagement types and organizations youth address or use, as well as expanded and revised 

definitions from the literature.  From the perspective of an applied contribution, the results and 

discussion of the thesis may be shared among youth who can apply its framework to their 

initiatives in order to maximize their impacts and achieve success in their endeavours. 

 

1.5 Thesis overview 

 

The following sections and subsections outline the research foundation, methodology and results 

of the research.  The literature review (section 2) defines the concepts of youth, impact and 
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youth-led engagement, and summarizes past research from a variety of fields and contexts.  The 

methods (section 3) include the processes of conducting a media content analysis.  Section 4 

disseminates the results of the research, while the discussion (section 5) incorporates key 

information from past literature into an analysis of the results.  Implications of the contributions 

of this research are also considered in this section.  Relationships between the strategies youth 

employed and the impacts which occurred are analyzed and discussed throughout both chapters.  

Recommendations for future research and practice are provided in section 6. 
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2. LITERATURE  REVIEW  

 

This chapter offers a look into current and past literature which has analyzed the engagement of 

youth in Canada from 1978 to 2012.  The goals of this chapter are twofold.  The first aim is to 

establish a common understanding of key terms based on past research.  Second, this chapter 

provides a discussion of what the literature offers in terms of strategies used by youth and the 

impacts their activities have had on social change.  This provides a base upon which to identify 

gaps in the research.  

 

2.1 Definitions 

 

The following subsections discuss and define three key terms - óyouthô, óyouth-led engagementô 

and óimpactsô - per the literature.  The term óyouthô is used to represent a demographic, 

expressed by specific age ranges which may change depending on context or culture.  Youth-led 

engagement describes the actions, and the nature of such actions, youth have taken to achieve 

their goal(s) for public good.  The term óimpactô is first discussed as it is understood in a variety 

of contexts so as to offer some insight into the complex nature of the concept.  After describing 

various definitions, methods of measurement and applications of the term as found in the 

literature, three frameworks (Arnstein, 1969; Apathy is Boring, 2004; Clarke & Dougherty, 

2010) are introduced that will inform the definition of óimpactô used in this thesis.  In addition, 

these frameworks form the foundation of the new framework created later in the literature 

review, results and discussion.  Although the focus of this study is on Canada-based 

organizations and information, some foreign examples are used to demonstrate inconsistencies or 

best practices. 

 

2.1.1 Youth 

 

Defined primarily by the age of young people, there is very little consensus regarding the precise 

age range of individuals that fall into the category of óyouthô.  Suggested ages found scattered 

throughout the literature range from 10 to 29, and the main factors which appear to determine the 

age bracket are the context of the society and the domain under which the study occurs.  For 
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example, studies under the human health domain from two different countries defined óyouthô 

very differently.  One study, comparing the health of different age groups between the social 

classes of the United Kingdom, defined youth as ages 10-14 (West, 1997). The second study, 

which looked at youth in the American sexual health context, defined the term as óyoung peopleô 

aged 15-24 (Weinstock, Berman, & Cates Jr., 2004).  In the context of Canadian social 

entrepreneurship, Clarke and Dougherty (2010) define óyoung peopleô as between the ages of 18 

and 30. Still, just as the definition of óyoung peopleô varies depending the country and social 

context, it also changes between regions within countries (UNESCO, 2012).  

 

Within Canada, there are multiple óyouthô age brackets within the same or similar domain.  The 

Youth Criminal Justice Act (2002, c.1) aims to achieve justice designed to address the 

development challenges of criminal youth offenders, while the Child and Youth Advocate Act 

(2001, c. C-12.01) deals primarily with the provision of child and youth services ï particularly as 

they relate to the rights, interests and viewpoints of this demographic.  In the Youth Criminal 

Justice Act (2002, c.1) , a young person is ña person who is or, in the absence of evidence to the 

contrary, appears to be twelve years old or older, but less than eighteen years old (c. 1, s. 2(1)).ò 

Yet, in the Child and Youth Advocate Act (2001, c. C-12.01) the definition of youth is ña person 

who is 16 years of age but under 19 years of ageò (s. 2(g)).  It would be interesting to see how 

the issue of conflicting definitions for óyouthô would be resolved if these Acts were to intersect in 

a certain circumstance.   

 

Even within single organizations there may be differing opinions as to who is included under the 

umbrella of óyouthô. Statistics Canada articles generally identify the ages of 12-17 (Statistics 

Canada, 2010b; Taylor-Butts & Bressan, 2009; Brennon, 2012), although some define the same 

term by other age brackets, such as ages 14-25 (Statistics Canada, 2010b).  Similarly, Rotary 

International defines youth as being ages 14-30, although it acknowledges its regional clubs may 

want to narrow this bracket down to 14-18 or 19-30 (Rotary International, 2012). 

 

There is, however, some agreement on the ages at which an individual enters or exits the years of 

youth.  The United Nations Educational, Scientific and Cultural Organization uses the same 

definition of youth as Weinstock, Berman, & Cates Jr. (2004): ñyoung persons between the ages 
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of 15 and 24ò (UNESCO, 2012).  The Ontario Ministry of Natural Resourcesô Youth Programs, 

which provide valuable job experience to eligible youth, also agrees with this definition; 

however, it expands the upper age bracket to 29 for persons with disabilities (Ontario Ministry of 

Natural Resources, 2012).  Because this age range ï15 to 24 years ï is the only one identified as 

having any authoritative consensus to support it, it is the definition of óyouthô that is used in this 

thesis paper. 

 

2.1.2 Youth-led engagement 

 

The concept of youth-led engagement encompasses attitudes, behaviors, knowledge, and skills 

with a specifically-directed course of action.  These courses of action may occur in any kind of 

setting (Lenzi, Vieno, Perkins, Santinello, Elgar, & Mazzardis, 2012).  Some engagement 

contexts may include community organizations, youth organizations, musical outlets, sports, 

cultural organizations, employment, education, social or political activism, and religion or 

spirituality (Centre of Excellence for Youth Engagement, n.d.).  The Centre of Excellence for 

Youth Engagement defines youth engagement as ñthe meaningful participation and sustained 

involvement of a young person in an activity, with a focus outside of him or herselfò (Centre of 

Excellence for Youth Engagement, n.d., p. 1).  Youth might join a protest, a youth advisory body 

(Clarke & Dougherty, 2010) or a political party.   Some key points of these definitions are 

summarized as active participation which provides meaning and multiple benefits and a drive or 

interest that extends beyond the individual person.  Although this definition is a good basic 

explanation of the term within the context of this research, there are many other components and 

subcategories which should be considered.  Further definitions of the types and topics of youth-

led engagement are included in the description of each activity under section 2.2.3. 

 

Youth-led engagement often occurs when non-youth invite youth to participate in decisions that 

affect or will affect them directly (National Council for Voluntary Youth Services, 2008).  They 

are involved in exploring solutions, and sometimes can even influence decision making or 

planning processes. This kind of engagement, where youth are invited to participate, is known as 

youth organizing.  Youth organizing and youth-led organizing are two separate concepts (Ilkiw, 

2010).  Youth organizing involves specific strategies that bring youth together for social justice 
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purposes. Alternatively, youth-led organizations are set up by youth and are typically centred on 

grassroots activities (Ilkiw, 2010). 

 

2.1.3 Impact 

 

Impacts may be broken down into several different impact types.  One field in which the concept 

of impacts has been well studied is environmental impact assessment.  Describing the definitions 

of this process can serve as a base upon which to build a more comprehensive definition that is 

more relevant to the context at hand.  In environmental assessment, impacts are defined as 

estimates of the value society places on certain environmental effects ï which are changes, 

typically measurable, in the condition of a certain environmental or other parameter (Noble, 

2006).  According to Noble (2006), impacts can be direct or secondary, synergistic or 

antagonistic in nature; continuous or of other temporal quality; and may occur at varying 

magnitudes.   

 

In the context of this research, the definition of social impacts can be derived from the literature 

on environmental impacts.  Social impact assessments are becoming more common in the 

environmental assessment world, although the concept of social impact is defined in many 

different ways (Forth Sector Development, 2012b).  Similarly, effects on society can be 

measured in numerous ways.  For example, the International Mining for Development Centre 

recently published a guide to mining practices in Australia which outlines common social 

impacts that may be assessed (Franks, 2012). Although not all are directly relevant to the impacts 

youth might have on society, some of the examples of categories under which impacts may occur 

include: social infrastructure and services, social order, customs and culture, community health 

and safety, gender and vulnerable groups, human rights and security, distribution of benefits, 

community engagement/activity and development, and participation (Franks, 2012).  These 

impacts may also be categorized by the qualities presented by Noble (2006) and may be intended 

or unintended consequences (Forth Sector Development, 2012b).  Thus, social impacts can be 

thought of as effects, or outputs, of an action or decision.  These effects occur whether they were 

planned or not, and are not the primary result of an action or decision (i.e., a coal power plant 

may be the result of a decision but increased pollution is an effect/output of the project).  Yet, 
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they may also be considered outcomes ï changes or prevention of changes that occur as a direct 

result of the action or decision (Forth Sector Development, 2012a). The below visual is one way 

the sequence of óaction to impactô can be viewed. 

 

Figure 2-1. Social Impact Scotland's logic model for understanding social impacts. 

 
(Forth Sector Development, 2012c) 

 

The figure represents the logic model provided by Social Impact Scotland, an Internet web-based 

resource that uses the Scottish governmentôs work on social return on investment, or SROI.  It is 

dedicated to helping organizations, funders, investors and the public sector (which are 

collectively identified as the óthird sectorô) understand the concept of social impacts and how 

they are measured (Forth Sector Development, 2012g). When applied to a real-world decision 

making process, it is possible to see how these steps ï especially the last three ï relate to each 

other.  A policy change might be a good illustrative example: 

¶ Outputs may relate to the direct result of the policy change, like the discontinuation of a 

service; 

¶ Outcomes may be the implications, like people moving to a different region to access the 

service which is no longer available at their initial location; 

¶ Impacts of the decision may relate to Nobleôs concept in that the value or importance of 

this issue to society dictates the magnitude of impact.  So, if an issue matters very much 

to a community, the potential for it to create a large impact is higher than if the 

community cared less about the issue. 

 

This model has been defined by those who have adapted it for their own use.  The following 

figure is a concise summary of the above logic model using similar definitions to the above 

source, but organized in an easy to understand manner: 
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Table 2-1. Logic model definitions and examples. 

 

(Edgington, 2010) 

 

The logic model is one of several measurement tools provided by Forth Sector Development, an 

online resource for better understanding social impacts, especially for public organizations (Forth 

Sector Development, 2012g).  The visual links an intended outcome to the actions that are 

designed to accomplish it (Forth Sector Development, 2012c).  Although this tool is more 

applicable to planning or evaluative processes like policy making, the visual supports an 

understanding of terms like outputs, outcomes and impacts (Forth Sector Development, 2012c) 

by demonstrating their relationships to one another. Other tools are discussed in section 2.3.3. 

 

Yet another perspective on the way impacts can be perceived is discussed by Clarke and 

Dougherty (2010).  These authors looked at impacts of youth as part of a relationship with 

engagement strategies (see Table 2-6).  In this way, impacts are not only viewable as a linear 

process or as simply an outcome; they are tied to certain factors and are factored in as a 

consideration of other part of a decision making processes.  This framework, and the authorsô 
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matrix, is further discussed in later sections of the literature review and in other sections of the 

thesis. 

 

In summary, the impacts of youth-led engagement can be defined as the scale of effects, whether 

intended or not, of an initiative led by youth ages 15 to 24, which creates a change in society.   

The following sections discuss the scales at which engagement and impacts may occur, as well 

as the contexts in which they are found and tools for analyzing them. 

 

2.2 Youth-led engagement 

 

Youth-led engagement plays many roles in society.  These can vary from tackling a short-term 

project to sustaining a business with the goal of long-term social improvement.  Youth in these 

engagements could serve in the roles of educators, advisors, planners, and even policy and 

decision makers.  Genres of engagement can be anything from civic engagement to social and 

environmental justice to economic planning and success.  These roles and genres will be 

discussed in this and later sections of the thesis, but how these engagements can occur first needs 

to be established. 

 

2.2.1 Scales of engagement 

 

Different perspectives may define the concept of óscaleô in very different ways (Clarke & 

Dougherty, 2010; Noble, 2006).  Definitions might include: 

1. Individual versus group scales;  

2. Levels of involvement or engagement ï i.e., commitment levels or the levels of 

participation (Apathy is Boring, 2004);  

3. Geographic/physical/spatial concepts (Noble, 2006; DuBois, Holloway, Valentine, & 

Cooper, 2002). 

 

Engagement of individuals, as opposed to large groups of people, is both a scale and a strategy of 

engagement. By focusing on the attributes of individuals, a greater number of people can be 

attracted to, and engaged in, volunteering for a particular cause (Wilson, 2000). Still, individuals 
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can be more effective, persuasive and are often more credible when they come together to 

cooperate on an engagement.  Most often, when youth are engaged by non-youth they are 

involved in identifying needs, as they are leaders and decision makers in their lives and regions 

and they may even hold authoritative systems and institutions accountable (Ilkiw, 2010).  In this 

case, the involvement of youth creates ripples of social change.  Political and organizational 

developments are often the results of such social change even if not the goals of the engagement 

itself (Ilkiw, 2010).  Still, many advocates of youth-led engagement believe youth should be 

involved not only as citizens of tomorrow ï on topics that directly affect or will affect them ï but 

also as citizens of today, involved in all kinds of decision making processes at equal value to 

adults and other stakeholders (National Council for Voluntary Youth Services, 2008). 

 

In the non-profit sector, youth sometimes begin their own organizations in part because they are 

undervalued and underpaid in existing ones (Ilkiw, 2010). Despite the differences in these 

definitions, these concepts can sometime overlap.  This thesis focuses on youth-led organizing 

since other research has already spent time studying youth organizing by non-youth (Ilkiw, 2010; 

Wilson, 2000; DuBois, Holloway, Valentine, & Cooper, 2002; Lenzi, Vieno, Perkins, Santinello, 

Elgar, & Mazzardis, 2012; Powers & Tiffany, 2006; Jahromi, Crocetti, & Buchanan, 2012).  In 

Canada, youth organizing often emerges from existing youth-led groups, and the opposite can 

also be true (Ilkiw, 2010). 

 

2.2.2 Levels, or degrees, of engagement 

 

Arnsteinôs ladder of participation (Figure 2-2), first published in 1969, is a well-cited visual that 

describes one view of the degrees of public participation.  Although this diagram was not 

originally designed to represent youth-led engagement, it serves as a foundation to the 

discussion. 
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Figure 2-2. Arnstein's ladder of citizen engagement. 

 

(Arnstein, 1969, p. 217) 

 

The ladder is perhaps more relevant to a discussion on governance since it relates to levels of 

participation and their connection to certain levels of citizen power, or control.  The appeal of 

this visual to a variety of disciplines comes from the simplicity of it; however, this is also the 

root of its limitations (Collins & Ison, 2009).  First, the hierarchical nature of the diagram makes 

assumptions about linear relationships and about the goals of participation or engagement 

(Collins & Ison, 2009).  Linearity of an engagement, aside from excluding all possibility of 

feedback loops or cycles, would also imply that the issue remains constant (Collins & Ison, 

2009), which is not usually the case.  Finally, there is no acknowledgement of any collective 

processes between stakeholders of an engagement whereby power is shared or distributed 

(Collins & Ison, 2009). 

 

As a result, there are alternative models which may have been inspired by Arnsteinôs ladder but 

which have been designed to address one or more of the above limitations.  Collins and Ison 

(2009) used the ladder to develop their policy and practice paradigm which focuses on social 

learning.  Apathy is Boring has a guide for forming intragenerational partnerships (Apathy is 

Boring, 2004) which is similar to the ladder in its linear typology, yet it addresses the collective 

nature that youth (and other) engagements often have (see Figure 2-3). 
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Figure 2-3. The revised ladder of participation. 

 

(Apathy is Boring, 2004, p. 7). 

 

Bearing in mind that this visual was created to guide youth through intragenerational 

partnerships, levels six and seven are most relevant to this thesis.  Outside the scope of the 

diagram, óshared decision makingô and óstrong partnershipô may be associated with 

interorganizational or peer to peer collaborations.  Other levels of engagement may illustrate the 

differences between degrees of personal commitment to a given engagement activity.  One 

perspective may be demonstrated through the visual in Figure 2-4 below, which is based on the 

evolution of the above two models and which illustrates a nested system of engagement allowing 

movement between each level.  The first level, óAô, is best described as órequired involvementô 

(i.e., high school volunteer hours). Level two, óBô, encompasses involvement for gain (i.e., for 
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pay, status or other reward). The third level, óCô, may be described as exploratory involvement 

(out of interest/curiosity).  Finally, a vested level of engagement (no expectancy of reward; for 

accomplishment of common goals) is the final stage of the series, óDô.  In many cases, an 

individual may have his or her beginnings with required involvement, possibly through school 

volunteer hours or as part of a family commitment.  However, from this ólevel Aô involvement, 

the individual may grow in his or her role into the other spheres.  Although one sphere may lead 

to higher one, it is also possible to move back down in the reverse order. 

 

Figure 2-4. A proposition for illustrating levels of youth-led engagement. 

 

2.2.3 Types and topics of engagement 

 

The focus of this research is on the role of youth-led engagement and its impacts on society.  

This section will briefly summarize the main genres in which youth-led initiatives occur, 

addressing the second objective of clarifying the concept of youth-led engagement and its 
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strategies.  Although the following is not a complete list of youth-led engagement types or 

topics, it is a synthesis of the most common categories in the available literature.  Note that 

examples of topics under each category ï or type ï of engagement are not necessarily specific to 

the engagement type, and may overlap more than one category for a single engagement.  

Examples may include, but are not limited to, economic development, civic participation, human 

rights, health and wellness, environment, awareness and youth learning or development (Sen, 

2007, p. 537). 

 

Philanthropy and donations 

Philanthropy involves the donation of money (most often), time, or both, directed at efforts to 

increase othersô happiness and well-being (Canada25, 2005).  Although a donation of a few 

dollars is, in principle, considered to be a philanthropic act, most often the term is associated 

with large sums of money allocated to a specific initiative, commonly after the philanthropist has 

passed (Canada25, 2005). 

 

There is also a somewhat novel concept of óphilanthropreneursô, or venture philanthropists 

(Alter, 2007, pp. 8-9). Rather than following the old notion of wealthy members of society 

endowing their estates upon their passing, many of these people want to allocate their funds 

while they are still alive and to play a role in implementing the initiatives directly (Alter, 2007).  

They can be valuable assets since they often have indispensable experience to draw upon from 

success in their own business ventures.  These individuals may apply market principles to the 

initiative and treat the engagement as a social investment ï for which they typically expect some 

kind of social return (Alter, 2007).  Although youth are typically not in a position to be 

óphilanthropreneursô themselves, there are partnership opportunities that youth can explore so 

both youth and the philanthropists can achieve their goals.  

 

Although not technically part of the formal definition, other types of donation drives ï like those 

for food, clothing or other needed or life-enhancing items ï can make direct changes to peoplesô 

lives on multiple levels (Canada25, 2005). 
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Community volunteerism 

This engagement category is most often affiliated with the concept of volunteerism ï ña planned 

form of helping others, which takes place over a period of time, in an organizational setting, and 

for which the volunteer expects no direct compensationò (Canada25, 2005, p. 10; Wilson, 2000).  

Volunteering contributes significantly to Canadaôs economy and society; in 2005 the Canadian 

voluntary sector consisted of 6.5 million volunteers and 1.3 million staff ï making it one of the 

largest voluntary sectors in the world (Canada25, 2005).  In 2010 over 13.3 million people ï in 

addition to almost 1.1 million full-time jobs ï volunteered their time through a group or 

organization (Statistics Canada, 2010b). 

 

Community-oriented engagement, or volunteering, has been studied not only in terms of how 

much or how often an individual volunteered, but also in terms of motivations and attitudes 

towards the various activities pursued (Jahromi, Crocetti, & Buchanan, 2012; Wilson, 2000).  

Measures included assessing the frequency youth partook of engagement activities, the 

importance of an activity to the youth and intention to continue volunteering in the future.  

Motivations were measured as either helping others, for example ñI feel I will be helping people 

less fortunate than myselfò, or other external reason such as recognition for volunteering 

(Jahromi, Crocetti, & Buchanan, 2012).  For example, political activities (see section on civil 

society and civic participation, below) and attitudes were measured in terms of frequency of 

membership or participation, likelihood of voting in next election, and likelihood of boycotting, 

demonstrating or working on a political campaign.  Similarly, six psychological functions have 

been suggested which can be met via volunteering: feelings of fulfillment (personal and of 

personal values), opportunities for learning, building of relationships, access to professional 

development, preventing guilt, and feeling uplifted or having a positive attitude (Canada25, 

2005). 

 

Examples of topics in this area include providing for basic human needs, providing electricity or 

other energy resources, reducing poverty, increasing access to recreation and other services, 

increasing attendance in public classrooms, empowering youth (including mentorship programs), 

and building accessible and sustainable sanitation infrastructure (Bach, 2009; Alvord, Brown, & 

Letts, 2004; Sen, 2007; Wilson, 2000). 
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Civil society and civic participation 

Also, known as social activism (Canada25, 2005), the definition of this type of engagement is 

perhaps the least clear or agreed-upon of all the categories included here.  Although voting is 

considered the most commonly accepted example of civic participation, there is a call for 

expanding this definition to be more inclusive of youth who influence civil processes but who do 

so via other types of participation (Bell, 2005).  Such a definition may also include protesting 

and other public expressions or political acts, community service, and even lack of actions (i.e., 

boycotting products) as part of the civic participation spectrum (Keeter, Jenkins, Zukin, & M., 

2003; Jenkins, Andonlina, Keeter, & Zukin, 2003; Gauthier, 2003; McLeod J. , 2000; O'Toole, 

Lister, Marsh, Jones, & McDonagh, 2003; Sherrod & Youniss, 2002; Jahromi, Crocetti, & 

Buchanan, 2012; Gauthier, 2003). 

 

According to Jahromi, Crocetti, & Buchanan (2012), who studied civic engagement across 

Italian and American youth cultures, civic engagement can be broken down into two types: 

community-oriented (volunteering) and political.  A similar concept has been discussed in other 

articles which have studied the youth-led engagement sector.  In another model, youth-led 

engagement can be looked at in terms of motivation ï for example in terms of volunteerism and 

activism versus social entrepreneurship.  Volunteering is an action where time is offered to 

another person or organization at no cost in order for benefits to be achieved (Wilson, 2000).  

Sometimes remuneration can be offered in thanks for the time committed to an initiative, but this 

is still debated under the question of whether or not this would fall under the umbrella of 

volunteering. Activism is often used to describe voluntary actions which focus on social change, 

whereas volunteering concentrates more on individual or localized issues (Wilson, 2000).  

Perhaps different kinds of people are attracted to each kind of engagement; however roles are 

often a social construction and can change according to context.  Volunteers have been found to 

care about people and not about politics ï addressing the needs of the individuals without 

directly influencing political authorities ï and themselves denied any association with being 

activists (Eliasoph, 1998). 
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In contrast to Jahromi, Crocetti, & Buchanan (2012), who surveyed high school aged youth in 

Italy and the United States ï categorizing the study groups according to nationality and by 

gender, a study by Lenzi et. al.. (2012) compared civic engagement of 15 year old students from 

five countries: Belgium, Canada, Italy, Romania and England.  Youth in Canada, particularly 

female youth, participated more in such activities than youth of other countries.  The researchers 

found the youthsô social environment to be a strong contributor to the level of engagement in 

each of the communities studied.  They also noted that youth in both cultures were more likely to 

participate in community-oriented volunteerism rather than political activity; however, Lenzi et. 

al., (2012) felt age plays a part in identifying youth who are more or less involved in political 

activity (p. 198).  Similarly, the influence of peers and school were more strongly linked to 

community-oriented engagement than political activity.  The indicators of engagement and 

influence in this study can lend some insight as one approach to addressing the complexities of 

engagement behaviours.  Like the previous study (Jahromi, Crocetti, & Buchanan, 2012), these 

researchers focused primarily on the factors that would predict levels of civic engagement.  None 

of these researchers intentionally studied the impacts or roles of the engagements in the 

communities, although there is discussion on the role of community/social environment on 

youth-led engagement efforts (Ilkiw, 2010; Canada25, 2005; Lenzi, Vieno, Perkins, Santinello, 

Elgar, & Mazzardis, 2012; Sherrod & Youniss, 2002; Llewellyn, Cook, & Molina, 2010; 

Christensen, Krogman, & Parlee, 2010; Torney-Purta, Lehmann, Oswald, & Schulz, 2001). 

 

Government and policy 

This category straddles the above sections on community volunteerism and civic participation, 

with some input from economic organizations (below).  Regarding youth partnerships, the types 

of government organizations covered under this category include national governments and 

development banks like the World Bank (Alter, 2007). Contributions may include increasing 

productivity and socially-inclusive wealth, enabling or empowering individuals and communities 

(so they can improve their neighborhoods per the section above), changing local policies to 

incorporate more sustainable practices, finding innovative ways to provide public services and to 

promote inclusivity and active citizenship (Alter, 2007; Sen, 2007; Wilson, 2000). 
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Some initiatives that may fall under this category include disseminating packages (i.e., which 

help resettle immigrant families), participating in decision or policy-making processes (i.e., via a 

youth panel), engaging political leaders in partnerships with youth and other stakeholders, using 

local initiatives to implement systemic changes (i.e., political parties, Green Belt Movement in 

Kenya), or create lending opportunities to improve economic circumstances (Bach, 2009; 

Andolina, Jenkins, Zukin, & Keeter, 2003; Alvord, Brown, & Letts, 2004; Ilkiw, 2010; 

Christensen, Krogman, & Parlee, 2010; Jahromi, Crocetti, & Buchanan, 2012; Apathy is Boring, 

2004). 

 

Economic organizations and social entrepreneurship 

Organizations that youth may be involved in under this category include cooperatives, fair 

trade/other associations, social firms, community development corporations, microenterprises, 

and other forms of social entrepreneurship (Alter, 2007; Wilson, 2000).  These social enterprises 

or other entrepreneurial organizations can be youth-led or can exist as partners of youth activities 

(i.e., as funding, sustainable programming, or other support mechanisms) 

 

óSocial enterpriseô is defined as a business or exchange of a product or service which strives to 

address a social issue, and which generates social value (McClurg, 2005; Alter, 2007).  A similar 

concept, social entrepreneurship, describes any activity which has a social mission and which 

makes money; one definition includes any non-profit organization (Light, 2006).  However, the 

most widely used definition describes social entrepreneurship as a social change that occurs 

despite a multitude of obstacles as a direct result of efforts and risks (Light, 2006).  The 

definition of social entrepreneurship may depend on who is being asked to define it.  Perhaps a 

more comprehensive definition of individuals or organizations involved in these activities may 

be as follows: 

A social entrepreneur is an individual, group, network, organization, or alliance of organizations 

that seeks sustainable, large scale change through pattern-breaking ideas in what or how 

governments, non-profits, and businesses do to address significant social problems.  

(Light, 2006, p. 50) 

 

Some challenges facing these organizations include maintaining profits/income/funding and 

building a financial structure that allows them to pursue their missions as best they can while 



23 
 

using few resources as possible (Dees, 1998).  They also need to be adaptive, realistic (Dees, 

1998), and defined appropriately according to the scale at which operations will occur (Dees, 

Anderson, & Wei-skillern, 2004).  Some common principles of organizations of this nature 

include social purpose, use of an enterprise approach, and social or shared ownership (Alter, 

2007).  However, the way in which youth leaders understand the enterprising aspect, and how 

they engage other youth, is a great determinant in the success of such initiatives (Dees, 1998).  

As such, three ways of visualizing the variations in organizations that are included under this 

topic are included below. These activities can be classified on a spectrum (Table 2-2) based on 

how centred they are to mission or profit (Alter, 2007; Dees, 1998), as well as the level of 

integration that is seen between social programming and business activities (Alter, 2007).   

 

Table 2-2. Levels of classification for social enterprises and their stakeholders. 

THE SOCIAL ENTERPRISE SPECTRUM 

MOTIVES, METHODS AND GOALS 

 Philanthropic  Commercial 

KEY 

STAKEHOLDERS 

Appeal to goodwill; 

mission driven; social 

value 

Mixed motives; mission 

and market driven; social 

and economic value 

Appeal to self-interest; 

market driven; economic 

value 

Beneficiaries Pay nothing 

Subsidized rates, or mix of 

full payers and those who 

pay nothing 

Market-rate prices 

Capital Donations and grants 

Below-market capital, or 

mix of donations and 

market-rate capital 

Market-rate capital 

Workforces Volunteers 

Below market wages, or 

mix of volunteers and 

fully -paid staff 

Market-rate 

compensation 

Suppliers Make in-kind donations 

Special discounts, or mix 

of in-kind and full-price 

donations 

Market-rate prices 

Adapted from Dees (1998, p. 60). 

 

In the spectrum above there are two clear sides with a hybrid area in the middle.  This hybrid 

area can be broken down into four organization types, per Figure 2-5 below.  The hybrid 

spectrum briefly describes the four organization types not only per their position on the scale, but 

also compared against each other and their characteristics in the points below (Alter, 2007). 
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Figure 2-5. The hybrid spectrum. 

 

(Alter, 2007, p. 14) 

 

Alternatively, the following Figure 2-6 provides a scatter plot representation of the above 

organizations.  Organizations are placed per their profit or mission motives, and can be compared 

against each other.  Of course, the following model of organizations does not apply only to 

economic organizations and entrepreneurship; however, because it is based on the economic 

concepts discussed above it is most relevant to this part of the discussion. 

 



25 
 

Figure 2-6. Economic organizations in relation to mission or profit motives. 

 

(Alter, 2007, p. 22) 

 

Regardless of where on the spectrum or chart the organization falls, youth create opportunities to 

effect changes in society by infiltrating areas typically led by non-youth economic bodies.  By 

finding a place in these socio-economic areas, youth open up even more venues from which to 

access resources, gain support and leave lasting impacts. 

 

Education and awareness campaigns 

Although less represented in the literature as anticipated, this type of engagement often appears 

as an obvious step or foundation to many initiatives (Centre of Excellence for Youth 

Engagement, n.d.; Ho & Chernushevich, 2009; Ho, 2007; Torney-Purta, Lehmann, Oswald, & 

Schulz, 2001; Ilkiw, 2010; Llewellyn, Cook, & Molina, 2010; Wilson, 2000; Canada25, 2005), 

possibly explaining the lack of direct discussion.  In Table 2-6 which describes the matrix used 

in Clarke and Dougherty (2010), the concept of socialization is described as making individuals, 

communities/organizations, and/or broader sectors/large scale communities ñaware of, and care 

about, the social problemò (p. 5).  In this way, education is more about achieving increased 

engagement.  It is about creating lasting changes in the minds of people, changes which may 

translate into actions in their everyday lives. 
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Changing the mindset of local individuals towards environmental sustainability, creating a 

consistent knowledge base for youth to understand politics and other issues, sharing information 

about political controversies and educating youth about sexual and reproductive health are 

examples of this type of engagement (Bach, 2009; Llewellyn, Cook, & Molina, 2010; West, 

1997; Torney-Purta, Lehmann, Oswald, & Schulz, 2001). 

 

Student groups/project-based engagements 

Student initiatives are often project-based engagements.  These can be individual or group 

activities, but such activities are temporary (Manning, 2008; Wilson, 2000), with a clear 

beginning and an end.  There are clear ultimate goals, and interim objectives which define a path 

to work through (Manning, 2008). It is irrelevant whether or not the youth in a project-based 

organization choose to pursue other projects ï renewing the life of the organization; the 

organization is generally defined by each project and does not have a mandate outside of this (Ho 

& Chernushevich, 2009).  One such example is that of SWITCH. 

 

SWITCH, the Solar and Wind Initiative Towards Change is a project-based organization in 

Toronto which tackles issues which deal with environmental, economic and social inequities 

(Ho, 2007).  This kind of organization is ever-evolving; the mission may change from project to 

project and so may the champions.  However, being project-based does not mean the 

organization cannot exist beyond its project. SWITCH evolves year after year, targeting different 

issues under each project it undertakes, driven by the students of that year (Ho & Chernushevich, 

2009).  For example, the first and second generations of SWITCH students pursued and 

eventually accomplished the original goal of generating clean electricity on school property, 

while successive generations found other projects to tackle within various, often shorter, 

timeframes.  It may not be the same organization from one year to the next, even if the 

successors evolved from the predecessors (Ho & Chernushevich, 2009). The name óSWITCHô is 

a brand in the Toronto District School Board, which the first generation of students spent three 

years building credibility for (Ho, 2007; Ho & Chernushevich, 2009).  Some other examples of 

time- or project-bound student initiatives may include the recruitment of a handful of individuals 

to participate in a pilot program, or individuals each pursuing on their own a six-week public 

education campaign for a school project (Ho, 2007).   
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Project-based organizations like SWITCH provide many benefits, many of which are similar to 

those of other engagement types.  Some students got involved in the organization to feel more a 

part of a community or a close group of friends (Ho & Chernushevich, 2009).  Others were 

looking for a real-world challenge.  Many wanted to feel like their voices meant something to 

someone, and would be heard and genuinely considered. All students came out empowered, 

more aware, and feeling like they had their own professional and social networks to depend on 

for years to come (Ho & Chernushevich, 2009).  This sense of empowerment is likely the most 

important aspect of youth roles, and is also one of the reasons why youth feel the need to 

organize and lead themselves (Wilson, 2000; Ilkiw, 2010).  Like engagements of other 

categories, student initiatives can often overlap with other engagement types. 

 

Other engagement types 

Less prominent in the literature, but still noteworthy, are the following types and topics of 

engagement: international engagement, play and expression, and religious and cultural 

engagement (Canada25, 2005; Lenzi, Vieno, Perkins, Santinello, Elgar, & Mazzardis, 2012; 

Wilson, 2000).  Ilkiw (2010) found social justice to be an important topic for youth per the 

definition described in section 2.1.2.  Music, sports and religion and spirituality were identified 

by the Centre of Excellence for Youth Engagement (n.d.), as topics in which youth may be 

engaged.  Although increasingly being acknowledged as formal engagement types, international 

engagements and initiatives based in recreation, leisure or artistic/personal expression are not the 

focus of this thesis.  These themes may occasionally appear as strategies or topics of 

engagement, but are not analyzed in this context as typologies.  Religious and cultural 

engagements are somewhat more relevant.  Although engagements like cultural festivals and 

other sharing, appreciative or celebratory initiatives are excluded from the thesis, issues 

pertaining to equality and human rights are directly relevant as topics of engagement which may 

fall under numerous of the above categories.  Furthermore, participating in the excluded 

activities above may affect the level of involvement youth commit to as a result of factors like a 

growing sense of belonging or increased networks over time (Canada25, 2005). 
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Summarizing engagement types 

There are seven distinct types of youth-led engagement that were common to the literature, 

although some of these overlap with each other on certain principles.  The following summary 

table offers a brief description of each engagement type discussed above as well as some 

examples from the text. 

 

Table 2-3. Youth-led engagement types summary. 

TYPE OF 

ENGAGEMENT  
DESCRIPTION EXAMPLES  

1. Philanthropy 

The donation of money, time or both either during 

or after a personôs life (Canada25, 2005; Alter, 

2007). Although youth are not typically in a 

position to be philanthropists themselves, there 

are many partnership opportunities available. 

Getting large sums of money 

donated to an engagement; 

also food or clothing drives 

and things of this nature 

(Canada25, 2005; Alter, 

2007). 

2. Community 

Volunteerism 

Community-oriented engagement, or 

volunteering, is ña planned form of helping others, 

which takes place over a period of time, in an 

organizational setting, and for which the volunteer 

expects no direct compensationò (Canada25, 

2005, p. 10; Wilson, 2000). 

Empowering youth 

(including mentorship 

programs); building 

sanitation infrastructure 

(Sen, 2007; Wilson, 2000). 

3. Public policy 

May include national governments and 

development banks like the World Bank (Alter, 

2007) which youth may approach as partners, or 

which youth may target for implementing 

changes, or youth being in direct power 

themselves. 

Participating in decision or 

policy making processes 

(i.e., via a youth panel); 

using local initiatives to 

implement systemic changes. 

4. Political 

Engagement 

Can be understood as community-oriented or 

political, it is also known as social activism 

(Canada25, 2005; Jahromi, Crocetti, & Buchanan, 

2012).  This engagement is characterized by a 

variety of political acts or inactions (Gauthier, 

2003; Jenkins, Andonlina, Keeter, & Zukin, 2003; 

Keeter, Jenkins, Zukin, & M., 2003; McLeod J. , 

2000; O'Toole, Lister, Marsh, Jones, & 

McDonagh, 2003; Sherrod & Youniss, 2002). 

Voting (Bell, 2005); 

protesting; boycotting 

(Jenkins, Andonlina, Keeter, 

& Zukin, 2003; Keeter, 

Jenkins, Zukin, & M., 2003; 

McLeod J. , 2000; Sherrod & 

Youniss, 2002). 

5. Economic 

Activity 

An organization which has a social mission and 

which makes money, balancing between 

economic/commercial and philanthropic motives 

(Dees, 1998; Light, 2006). 

Cooperatives; fair trade/other 

associations; social firms; 

microenterprises (Alter, 

2007; Wilson, 2000). 

6. Project-based Leading individual or group activities, but such 

activities are temporary (Manning, 2008; Wilson, 

School or District-wide 

sustainability and renewable 
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2000). energy initiatives (Ho, 2007; 

Ho & Chernushevich, 2009). 

7. Arts 

Engagement through artistic expression, including 

visual arts, music and dance (Canada25, 2005; 

Lenzi, Vieno, Perkins, Santinello, Elgar, & 

Mazzardis, 2012; Wilson, 2000). 

Creative visuals like zines 

and murals, community 

events of expression and 

culture (Lenzi, Vieno, 

Perkins, Santinello, Elgar, & 

Mazzardis, 2012; Wilson, 

2000). 

8. Research and 

Innovation 

Creating (systemic) changes by implementing 

innovative solutions to existing problems, 

including the use of new and existing research to 

further societyôs knowledge of a particular subject 

(Sen, 2007). 

Developing software to help 

increase awareness and 

decrease stigma about issues 

like mental illness; linking 

illnesses to wholefood 

remedies (Weber, 2010). 

 

Summarizing engagement topics 

The following table summarized the topics mentioned in the literature under each of the 

previously discussed engagement types. 

 

Table 2-4. Topics youth address, per type of engagement. 

Engagement type Associated topics 

Philanthropy and 

donations 
Social enterprise (Alter, 2007), human rights and equality (Canada25) 

are topics commonly associated to philanthropism. 

Community 

volunteerism 

Examples of topics addressed in this engagement type include 

providing for basic human needs, providing electricity or other energy 

resources, reducing poverty, increasing access to recreation and other 

services, increasing attendance in public classrooms, empowering 

youth (including mentorship programs), and building accessible and 

sustainable sanitation infrastructure (Bach, 2009; Alvord, Brown, & 

Letts, 2004; Sen, 2007; Wilson, 2000) 

Civic participation  Voting/democracy (Bell, 2005) 

Government and 

policy 

Equality and empowerment, public policy, environmental sustainability 

and civics (Alter, 2007; Sen, 2007; Wilson, 2000) are associated with 

government and policy. 

Economic 

organizations  

Although no specific topics are clearly discussed in this section, one 

major economic organization that appears to be popular with youth is 

the social enterprise, which may address any number of social and/or 

environmental topics, as it strives to provide social value (McClurg, 

2005; Alter, 2007) (Light, 2006). 
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Education and 

awareness campaigns 

Changing the mindset of local individuals towards environmental 

sustainability, creating a consistent knowledge base for youth to 

understand politics and other issues, sharing information about political 

controversies and educating youth about sexual and reproductive health 

are examples of this type of engagement (Bach, 2009; Llewellyn, Cook, 

& Molina, 2010; West, 1997; Torney-Purta, Lehmann, Oswald, & 

Schulz, 2001). 

Student 

groups/project-based 

organizations 

Environment, environmental, economic and social inequities; health, 

energy and infrastructure (Ho, 2010; Ho, 2007; Ho & Chernushevich, 

2009) 

Other 

Less prominent in the literature but still noteworthy are the following 

types and topics of engagement: play and expression, religious and 

cultural engagement (Canada25, 2005; Lenzi, Vieno, Perkins, 

Santinello, Elgar, & Mazzardis, 2012; Wilson, 2000).  Ilkiw (2010) 

found social justice to be an important topic for youth. 

 

Overall, the literature has exposed six main topic areas, as follows: 

1. Human rights and democracy (Alvord, Brown, & Letts, 2004; Bach, 2009; Canada25, 

2005; Ho, 2010; Jahromi, Crocetti, & Buchanan, 2012; Sen, 2007; Wilson, 2000) 

2. Equality (Alvord, Brown, & Letts, 2004; Bach, 2009; Canada25, 2005; Ho, 2010; 

Jahromi, Crocetti, & Buchanan, 2012; Sen, 2007; Wilson, 2000) 

3. Environment (Ho, 2010; Ho, 2007; Ho & Chernushevich, 2009) 

4. Health (Alvord, Brown, & Letts, 2004; Bach, 2009; Canada25, 2005; Ho, 2010; Jahromi, 

Crocetti, & Buchanan, 2012; Sen, 2007; Wilson, 2000) 

5. Energy and infrastructure (Alvord, Brown, & Letts, 2004; Bach, 2009; Canada25, 2005; 

Ho, 2010; Jahromi, Crocetti, & Buchanan, 2012; Sen, 2007; Wilson, 2000; Ho, 2007) 

6. Culture and religion (Centre of Excellence for Youth Engagement, n.d.) 

 

2.2.4 Strategies youth employ 

 

The collaboration and networking of youth-led organizations results in common goals being 

established (Ilkiw, 2010).  Groups may combine forces ï youth-led organizing ï to be more 

effective in their efforts or to implement a shared vision; for example, a recent trend is the 

increase in participation in policy or other political or governmental/systemic activities by youth 

wanting to effect a change (Ilkiw, 2010).  There are various examples of how different people 
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determine what strategies are commonly used and which are most effective. Clarke and 

Dougherty (2010) identified three strategies to creating change: socialization, influence and 

power. Or, awareness (e.g., education campaigns), lobbying (e.g., protesting) and taking control 

(e.g., youth implementing changes themselves). 

 

In these examples, there are three common óforms of innovationô (Alvord, Brown, & Letts, 

2004), or strategies of change: building local capacity, disseminating a package, and building a 

movement.  Capacity-building required attention to the roles and norms of local groups and 

resource providers, and transformations of cultural norms and perspectives were expected 

(Alvord, Brown, & Letts, 2004). Package dissemination initiatives addressed the needs of 

stakeholders by providing packaged services ï tools and resources that maximize productivity ï 

that transformed economic capacities.  Movement-building involved relations with allies and 

political targets, typically operated on a large or systemic scale, and used political leverage. 

These initiatives create a voice for people who would otherwise have no access for participation 

(Alvord, Brown, & Letts, 2004).  This voice allows them to not only have access, but to 

influence and even change political decisions. 

 

Selecting which strategy is most appropriate for a given youth organization is based on how the 

youth assess it against their organizationôs established activities, mandate and resources.  

Research exists that applies the stages of evidence ï emergence, progression, stagnation and 

eclipse ï originally found in Lemieux (1986) to social activities like policy and youth-led 

engagement (Gauthier, 2003).  Lemieuxô stages are important to the concept of strategies 

because an understanding of where a society or organization stands in these phases would 

provide insight as to the specific strategy that is used.  Some patterns that have been identified 

after successful movements in Quebec show that a period of youth in their progression stage 

while the organizations and systems were in their stagnation stage was followed by a period of 

organizational and systemic mobilization while youth stagnated (Gauthier, 2003).  Alvord, 

Brown and Letts (2004) also identified ways in which changes can be most effective by 

identifying common factors within effective engagements.  Successful organizations have the 

following characteristics: 

¶ They use existing assets of marginalized groups;  
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¶ emphasize systematic learning;  

¶ are often founded by leaders with the capacity to work with and build bridges among 

stakeholders; and 

¶ expand impacts by either investing in the organization or system to support expansion, or 

by investing in alliance building with stakeholders who will implement daily activities 

(Alvord, Brown, & Letts, 2004). 

 

The information that has so far been revealed in this review of the literature illustrates how and 

why selecting strategies according to the receptiveness or stage of the targeted organization or 

system is important.  As such, Dees, Anderson and Wei-skillem (2004) identified a Five Rôs 

system to guide youth in finding the most effective strategy for them.  These five concepts help 

youth focus on key factors and are defined as follows (Dees, Anderson, & Wei-skillern, 2004, p. 

30): 

1. Readiness ï is the innovation ready to be spread? 

2. Receptivity ï will the innovation be well-received in target communities? 

3. Resources ï what resources are required to get the job done? 

4. Risk ï whatôs the chance it will be incorrectly implemented, or will fail to have impact? 

5. Returns ï what is the bottom line? Strive not just to serve many people, but to serve them 

well. 

 

This guide, coupled with the stages of evidence and a variety of strategic approaches, may be 

used to create the foundation for achieving youth success.  Used correctly, this toolkit can allow 

youth to maximize their impacts on society, effecting a permanent change.  One goal of the 

thesis is to create a youth guide outlining tips or best practices synthesized from the literature and 

the findings of the research.  Aspects of the guides outlined by Dees, Anderson, & Wei-skillern 

(2004) and other authors are examples of the literature which may be included in such a guide. 

 

2.2.5 A note on óvirtual engagementô 

 

óVirtual engagementô, or engagement via social media and the World Wide Web, provides 

valuable opportunities for youth to create global links and have instantaneous interactions that 
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would, without internet, be impossible (Canada25, 2005).  Although not without drawbacks, the 

internet can be an easily accessible communication tool from which youth can share information, 

become educated and even participate in local social and political activities from the relative 

safety of their own homes ï for those with a viable web connection (Llewellyn, Cook, & Molina, 

2010). 

 

Virtual engagement can be a tool in this respect (by making it possible to access long-distance 

participation or other youth opportunities); however it can also be used in a strategy youth can 

employ to recruit, educate and through which to have a powerful public voice (Canada25, 2005; 

Llewellyn, Cook, & Molina, 2010).  This concept may even be viewed as a type of engagement, 

as there are those initiatives which are based entirely online.  Although this concept does not 

properly fit into any single category discussed in this thesis, nor is it a focus of the research in 

any way, it is noteworthy as a current trend that is likely to become even more embedded in 

youth activities in the near future. 

 

2.3 Impacts of youth-led engagement 

 

This chapter discusses the concept of engagement impact.  It discusses how impacts occur and 

the types and scales of impacts.   The following subsections also pull from the literature various 

ways of classifying, measuring and predicting or planning impacts from various contexts.  For 

those perspectives which are outside the scope or context of this research, the basic concepts are 

extracted and applied to the youth-led engagement field.  While earlier definitions of óimpactô 

used biophysical scales for illustrative purposes, the research from here on focuses on social 

impacts. 

 

2.3.1 Introduction to social impacts 

 

When youth are engaged in social change there are benefits to be enjoyed both by society, in the 

form of local, accessible knowledge, and by the youth themselves, in the form of skills 

development and networking opportunities (Powers & Tiffany, 2006; Wilson, 2000).  In a study 

by Alvord, Brown and Letts (2004), common effects of each of three types of youth initiatives 
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studied include: mobilization and building assets of the constituents they served; production of 

sustained changes; and increased capacity for bridging and adaptive leadership.  However, these 

findings have little evidence to confirm them, and so there is a need for systematic research in 

this area in order to clarify the connection between youth-led engagement and community 

benefits (Powers & Tiffany, 2006).   

 

Some research into the area of motivations behind youth engagement has been undertaken (Ary, 

Duncan, & Hops, 1999; Andolina, Jenkins, Zukin, & Keeter, 2003; Connell, Spencer, & Aber, 

1994; DuBois, Holloway, Valentine, & Cooper, 2002; Jahromi, Crocetti, & Buchanan, 2012; 

Jenkins, Andonlina, Keeter, & Zukin, 2003; Lenzi, Vieno, Perkins, Santinello, Elgar, & 

Mazzardis, 2012; O'Toole, Lister, Marsh, Jones, & McDonagh, 2003; Powers & Tiffany, 2006; 

Sherrod & Youniss, 2002), but very little has been written in terms of impact.  Further research is 

needed to better understand how these and other results can shape outcomes and successes in 

different contexts (Alvord, Brown, & Letts, 2004).  In addition, the impacts of youth-led 

engagements may not only extend from the youth to society, but also vice versa.  Agents of 

change, especially young ones, tend to be unaware of their roles as tipping points (Sen, 2007).  

As the engagements discussed in this thesis limit activities to youth-led initiatives, the above 

reasoning is relevant to why youth may have a greater impact on other youth and on society than 

can non-youth members.   

 

No literature was found that directly addressed the question of how much of an impact may be 

attributed to the drivers of the event itself, and how much of it is as a result of a certain level of 

media coverage.  Also, there was no consideration of the opposite ï whether specific impacts 

resulted in media interest. This kind of research is important to the study of youth-led initiatives 

as ñmany of the symbols that show up in media messages at particular points in time (e.g., 

allusions to freedom, nationalism, or solidarity during a war effort) are consequences of the 

dominant culture; communication messages that contain particular images, ideas, or themes 

reflect the important-- and clearly antecedent-- values of the culture or its leaders (Riffe, Lacy, & 

Fico, 2005, p. 11).ò  For example, one study showed that a major interest in Canadian coverage 

in the Dutch print media resulted from a variety of social interests and values including the view 

of Canada as an emigration location, a popular vacationing spot, and the habitation of important 
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Dutch figures in Canadian locations (D'Haenens & Bosman, 2003).  Another study found that 

part of the reason certain media campaigns failed was due to cultural irrelevance (Porter, 2002).  

Thus, understanding this relationship would add immense value to youth practitioners, who may 

not only be equipped with a more accurate understanding of their own impacts, but who may 

also be able to better address issues in ways that complement the values of society. 

 

2.3.2 Types and scales of social impacts 

 

Noble (2006) outlines three scales of impacts: size, degree and concentration. Although the 

context of these impacts is related to the biophysical environment, there is some relevance to the 

study of social impacts.  In terms of size, data measured may include numbers of people or 

geographical area affected.  Degree might measure the extent to which a program, personal 

value, behavioural change or other goal has been implemented within or which has infiltrated the 

target demographic.  Concentration in its original context would relate to measures like parts per 

million/billion  (quantitative measure); in the social context of this thesis, the term may be 

understood to mean the amount of change ï or size of impact ï that was implemented.  

Alternatively, another perspective may interpret the term to carry over as the focus of youth on a 

certain strategy or topic, such as knowledge, networks or resources, social or economic 

development, and others (qualitative measure). 

 

Lenzi et. al., (2012) identified two levels, or scales, at which localized youth-led engagement can 

have influence: the individualôs perception, and at the level of the community. Clarke and 

Dougherty (2010) had previously identified these same two levels of impact ï individual and 

community or interorganizational; however, they also included a third level of impact ï 

systemic.  At the individual level, a personôs behaviour or awareness is affected, whereas a 

systemic impact would mean a desired change is embedded as a norm in society (Clarke & 

Dougherty, 2010).  Impacts that are not only broadly extended but also transformational can be 

achieved through many different types of organizations or initiatives; the determining factors are 

identifying the issues and how strategies are adapted to them (Alvord, Brown, & Letts, 2004).  

The following is a demonstration of how strategies and impacts can be organized to show their 

relationships. 
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Table 2-5. Change-making strategies and their resulting impact. 

Strategies and impacts 

Level of Impact 

Individual 
Community/ 

Interorganizational 
Systemic 

Strategies for creating 

strategic change 

Socialization    

Influence    

Power    

Adapted from Clarke and Dougherty (2010), Table 2. 

 

As illustrated above, impacts can expand from scales of personal change to reaching across 

geographic and institutional scales.  Inspired by the social and environmental impact assessment 

processes, a study by Christensen, Krogman, & Parlee (2010) engaged a First Nations 

community to identify a set of ñsocial indicators that reflect cumulative impactsò (p. 727).  The 

indicators included justice, culture, community support systems, drugs and alcohol [crime], 

sanitation, healthy populations, education, land use, protection, recreation, and government and 

institutions (Christensen, Krogman, & Parlee, 2010).  These indicators provide a somewhat 

different and overlapping perspective of scale. The issue here appears to cover local impacts 

derived from local, regional and national-scale issues. These issues are complex and would 

require trans-boundary or transdisciplinary approach, and they intersect with many of the issues 

that youth face in their organizations (Wilson, 2000; Lenzi, Vieno, Perkins, Santinello, Elgar, & 

Mazzardis, 2012; Ilkiw, 2010; Clarke & Dougherty, 2010).  The issues can be tackled at local, 

regional or national scales, and it would be an interesting topic for other research to more closely 

consider how the level of impact changes when the same issue is tackled at different levels of 

authority or geographic boundaries. 

 

2.3.3 Measuring and predicting impacts 

 

Understanding how impacts occur means analyzing them beyond the level of impact (i.e., 

individual versus systemic) or geographic scale.  Other aspects of impacts include concentration 

ï or quantity ï and degree.  In addition to Nobleôs (2006) classification of impacts, there are 
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many other ways to break down the concept.  Sen (2007) described the impact of Ashoka fellows 

five years after they began in the program: 

¶ 97% of Fellows still worked on their original projects 

¶ 56% of Fellows created changes in National policies  

¶ 72% are considered leaders in their field 

 

This description suggests certain criteria used to measure impacts.  For example, the first 

indicator of wide impact is that the Fellows are continuing to work on their projects even five 

years later.  This would imply that the ability to sustain an initiative or activity over time is an 

example of impact, possibly because it may signify that there is still a demand for the services or 

benefits being provided.  The second point above defines impact to involve systemic changes, 

particularly through the policy and legislative arms of authority.  The third point implies that 

impact requires leadership ï leadership in terms of expertise, as well as being able to collect and 

inspire others towards a common goal. 

 

Although these discussions add value in their own right, there are other ways to break down the 

concept for measurement and other application purposes.  The following subsections cover 

different tools picked from a variety of contexts to provide a broad look at how impacts are 

currently being measured and, in some cases, predicted or planned for.  Insight gathered from the 

literature in this section may be used to create strategies for measuring the success of youth 

initiatives ï by measuring their impacts ï or for youth planning (expected outcomes). 

 

Economic tools for measuring social impacts ï SROIs 

Social Return on Investment (SROI) is a tool that is used to measure the value of an 

organizationôs investment on society (Forth Sector Development, 2012d). It can measure social, 

economic and environmental outcomes by involving stakeholders to determine the most relevant 

or important impacts to them.  This is similar to the inquiry made during environmental 

assessments during the consultation stages of a project (Noble, 2006).  SROIs can be evaluative 

or forecast, or, retrospective ï based on existing outcomes ï or predictive, determining how 

much social value is intended by which activities (Forth Sector Development, 2012d).  Both 
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types, but particularly evaluative SROIs, are relevant to this thesis.  The knowledge gained from 

and SROI is best applied at the planning stage of a project (Forth Sector Development, 2012d). 

 

Theory of Change ï measuring social impacts 

Theory of Change is a five-stage process for planning and evaluating activities or other 

engagements aimed at delivering long-term changes, similar to SROIs (Forth Sector 

Development, 2012e).  These stages are: identify the desired outcomes and associated 

assumptions; use backward mapping ï or backcasting ï to understand the path and intermediate 

outcomes to commit to; develop indicators for evaluating outcomes; identify activities that are 

required to realize the outcomes, and record the narrative of change.  This process is more visual 

than others, generating a map of relationships between a given engagement and intended 

outcomes (Forth Sector Development, 2012e).  This tool may be most useful for predicting 

impacts, but is not as relevant to understanding where impacts have already occurred. 

 

Youth-led engagement matrix 

The framework outlined by Clarke and Dougherty (2010) is the primary base of this research, 

partly because the work uses similar literature, which came to similar conclusions as are found in 

this literature review, and it is already synthesised.  Also, having access to the creators/authors of 

the framework means it makes logistical sense to use and adapt the matrix. 
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Table 2-6. Three strategies for creating social change in relation to their level of impact. 

 

(Clarke & Dougherty, 2010, p. 5) 

 

In this matrix, shown here as Table 2-6, and as previously mentioned in the subsection on 

strategies, ósocializationô is defined by Clarke and Dougherty (2010) as awareness-raising, while 

óinfluenceô means encouraging those in power to make certain changes and ópowerô means 

having direct control to implement a change oneself (Clarke & Dougherty, 2010).  The impacts 

of each strategy for change are described above in each of three categories ï individual, 

community or interorganizational, and systemic.  As the authors of the matrix note, these 

categories are not mutually exclusive as organizations can pursue multiple strategies, and one 

level of impact can often lead to or be a necessary requirement of another (Clarke & Dougherty, 

2010).   
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2.4 An emerging framework 

 

This section summarizes the literature that has contributed to the development of the thesis.  

After summarizing the above sections, a synthesis of the material is constructed and a new 

framework for mapping the relationships between engagement types, roles and impacts is 

introduced. 

 

2.4.1 Summary of the literature 

 

Both society and youth can benefit when youth-led engagement succeeds (Powers & Tiffany, 

2006; Wilson, 2000; Alvord, Brown, & Letts, 2004; Sen, 2007; Ilkiw, 2010).  For the purposes 

of this thesis, óyouthô are considered young people aged 15-24 (Weinstock, Berman, & Cates Jr., 

2004; UNESCO, 2012; Ontario Ministry of Natural Resources, 2012).  The concept of youth-led 

engagement, although much less precise, can be understood as youth taking responsibility for 

creating benefits for society and the world (Lenzi, Vieno, Perkins, Santinello, Elgar, & 

Mazzardis, 2012).  This concept deals with the attitudes, behaviours, knowledge and skills of 

individuals and organizations by engaging youth in a specifically directed course of actions, 

which may occur in any number of types or topics (Lenzi, Vieno, Perkins, Santinello, Elgar, & 

Mazzardis, 2012). Some examples from earlier discussion include the environment, health, 

poverty, acceptance of cultural diversity, access to important services or decision makers, human 

rights, and other issues.  Aside from the topics, there are three types of innovation, or strategies, 

which were identified: capacity building, package dissemination and movement building 

(Alvord, Brown, & Letts, 2004).  Further strategies included Clarke and Doughertyôs (2010) 

ósocializationô, óinfluenceô and ópowerô.  Societyôs stages, for which youth have to adjust their 

strategies, can be described as emergence, progression, stagnation and eclipse (Gauthier, 2003).  

Adjusting strategies can be done by applying the 5Rs from Dees, Anderson, & Wei-skillern 

(2004): readiness, receptivity, resources and returns. 

 

The scale on which an engagement occurs can be defined many different ways, be it measured 

on an individual versus group or organizational level, or whether it look at levels of commitment 

or other measure participation, or even geographic and spatial scales (Noble, 2006; Apathy is 
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Boring, 2004; DuBois, Holloway, Valentine, & Cooper, 2002).  Inspired by Arnsteinôs óladder of 

participationô (Arnstein, 1969), Apathy is Boring created a revised ladder (Figure 2-3) to be 

applied to youth partnerships (Apathy is Boring, 2004).  Both ladders relate to access to control, 

or the ability to direct change.  Alternatively, motivation types (see Figure 2-4) may also be a 

way to understand degrees of engagement since they encompass personal commitment and 

expectations.  The term óimpactsô also has many definitions that are specific to different contexts, 

some of which are directly applicable to this research.  The environmental impact assessment 

definition looks at impact in terms of the value society places on an environmental change 

(Noble, 2006); this can be extended to the concept of social impacts in that societal value of a 

change ï how much people care about it, or, how the change is viewed ï is one determinant of 

the magnitude or size of an effect or outcome (impact). 

 

The impacts of youth-led engagements can occur on different scales ï like engagements ï and 

depend on a multitude of factors.  The foundation of impact scales is based on Clarke and 

Doughertyôs (2010) matrix, shown in Table 2-6, which describes the scales of impacts as 

individual, community or interorganizational, and systemic.  Although much of the literature was 

extracted from contexts outside the Canadian youth-led engagement sphere, there is certainly an 

overlap in the indicators and issues that are often addressed in youth-led engagement (Wilson, 

2000; Lenzi, Vieno, Perkins, Santinello, Elgar, & Mazzardis, 2012; Ilkiw, 2010; Clarke & 

Dougherty, 2010; Christensen, Krogman, & Parlee, 2010).  As such, it is possible to also extract 

from other contexts the tools and methods commonly applied to the measuring and predicting of 

impacts.  Social vulnerability prediction ï or, how receptive society is to accepting certain kinds 

of change (Smit & Wandel, 2006) ï may be a key skill for any youth pursuing youth-led 

engagement, whereas other techniques may be more suited to certain contexts.  For example, the 

Social Return on Investment (SROI) tool may be useful to social entrepreneurs in particular 

(Forth Sector Development, 2012d).  In general, there are so many tools that more than one can 

be applied to measuring social impacts at a time; the Volunteering Impact Assessment Toolkit, 

which evaluates direct impacts from volunteering initiatives (Forth Sector Development, 2012f), 

and Theory of Change, a five-step planning and evaluating process meant to deliver long-term 

changes (Forth Sector Development, 2012e), are two examples. 
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2.4.2 Gaps in the literature 

 

There are five distinct research gaps that have been revealed through this literature review, and 

which may be addressed ï at least marginally ï by this thesis.  First, there are few common 

definitions of óyouthô, óyouth-led engagementô and óimpactô.  One cannot appropriately analyze 

these concepts without a comprehensive understanding of what (or who) they are.  Second, the 

various aspects of youth engagement, including topics, organization types and strategies used, 

have not been considered together ï or, in some cases, even clearly defined ï in much of the 

research that exists on the topic of youth engagement.  Some aspects of the youth engagement 

concept have been discussed in great detail individually, for example looking only at 

volunteering (Wilson, 2000) ï one engagement type ï without considering how all the factors 

relate to each other or how this engagement type compares with others in terms of impacts or 

success.  Although this type of study offers valuable insight into the various contexts, 

motivations, barriers and opportunities that relate to the one engagement type, it does not 

necessarily provide enough information for researchers, youth practitioners or other stakeholders 

to be able to draw any conclusions regarding which strategies may be most appropriate to 

achieve which goals, or what kind of outcome or impacts may be expected as a result. 

 

In addition, there is much research that has been done on the subject of how non-youth may 

better engage youth in initiatives that may or may not be led, even in part, by the youth 

themselves.  Although youth may also effect changes in this way, the goal of this research is to 

assess the types of impacts youth create on their own, by their own initiative ï a topic that does 

not seem to have been explored in any detail in the literature.  As such, a fourth, related gap is 

that patterns of success in these youth-led engagement activities have not been methodically 

assessed or analyzed.  Finally, research that measures and tracks the impacts of youth-led 

engagement on society and within social change has not, based on the literature reviewed, been 

undertaken with this goal in mind.  The latter two research gaps may together allow researchers 

to compile a series of óbest practicesô for maximizing impact, which may be used by youth 

practitioners of today and tomorrow. 

 



43 
 

2.4.3 A new framework 

 

As discussed in the introduction and throughout this literature review chapter, there is a need for 

research that synthesises the scattered information that is currently available from several 

contexts or fields of study.   Creating this common foundation is not only valuable as a reference 

point for other literature, but may also offer key insights to youth in need of guidance in 

developing their organizationôs roles as change agents in society.  Clarke and Dougherty (2010) 

designed a matrix for understanding the roles and impacts of an organizationôs activities.  Table 

2-6 describes each of three strategies ï socialization, influence, and power ï as they relate to 

different scales of impact.  This matrix can be adapted into a larger table (Table 3-3) that 

incorporates other literature and which can be used by the researcher for data collection and 

analysis.  Using the matrix from Clarke and Dougherty (2010) as a base upon which to assess 

qualities like impacts using indicators, new conclusions are drawn.  For example, the extent of 

impact can be assessed in part by looking at the organizationôs goals for the activity and 

measuring how well the activity has reached them (a measure of success), and also by looking at 

factors like the number of people that had been reached, the regions it covers, and other 

descriptive measures like these, as they apply to each activity. The roles and impacts sections are 

described in Table 2-6 above, and are outlined in the table below.  

1. Strategy: Socialization; influence; partnership; power 

2. Impact: Individual; community/interorganizational; systemic 

3. Primary Topic: Human rights & democracy; environment & animals; educationé 

4. Type of Engagement: Philanthropy; political engagement; community volunteerism; 

research & innovationé 
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Table 2-7. New framework, per the literature. 

CATEGORY  DEFINITION  REFERENCES 

S
T

R
A

T
E

G
Y

 

S
o

c
ia

liz
a
ti
o

n 

Synonymous with awareness-raising, whether that is 

through educational campaigns or actions that generate 

public discussion over an issue that was not initially in 

public view. 

Canada25 (2005), 

Clarke and Dougherty 

(2010), Llewellyn, 

Cook and Molina 

(2010), and Apathy is 

Boring (2004) 

In
fl
u

e
n
c
e Youth indirectly affecting social change or problem-

solving either by accessing the decision 

maker/authority themselves or by 

pressuring/negotiating with a common resource. 

P
o

w
e

r Youth directly affecting social change or problem-

solving by being the decision maker/authority 

themselves. 

P
a

rt
n
e

rs
h

ip 

ñInvolving youth in... actions that meet genuine needs, 

with the opportunity for planning/engagement in 

decision making affecting others... based on an 

understanding of the interdependent, symbiotic nature 

[of engagement]... that both youth and adults have 

something different yet equally valuable to share...ò 

(Apathy is Boring, 2004, p. 4). 

P
R

IM
A

R
Y

 T
O

P
IC

 

H
u

m
a

n
 R

ig
h

ts
 

&
 D

e
m

o
c
ra

c
y 

Focuses on similar issues to the social justice category, 

but within a political or systemic sphere; examples 

may include proposing or fighting laws, topics 

regarding elections, or vocalizing concerns regarding 

government bodies not doing their job. 
Alvord, Brown and 

Letts (2004). Bach 

(2009), Canada25 

(2005), Cemtre of 

Excellence for Youth 

Engagement (n.d.), Ho 

(2007), Jahromi, 

Crocetti and Buchanan 

(2012), Ho and 

Chernushevich (2009), 

Sen (Sen, 2007), 

Wilson (2000) 

E
q

u
a

lit
y
 &

 S
o
c
ia

l 

J
u

s
ti
c
e 

Includes ï but is not limited to ï issues of 

intergenerational equity, economic disparity 

(especially poverty), accessibility and access to 

services.  This topic does not include legal battles, 

elections or other items that would fall under the 

democracy topic; however, the categories may overlap 

in some cases. 

E
n

v
ir

o
n

m
e

n
t 

Topics that relate to the health, wellbeing or integrity 

biophysical, natural environment.  May include 

landscapes, habitats, other natural areas, as well as the 

species that inhabit them.  All fauna ï wildlife or 

domestic ï are included in this topic, with the 
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exception of human beings. 

H
u

m
a

n
 

h
e

a
lt
h 

The mental and physical wellness of human beings.  

Includes holistic health. 
S

c
ie

n
c
e

, 
T

e
c
h

n
o
lo

g
y
 

&
 D

e
v
e
lo

p
m

e
n
t 

Includes topics relevant to energy, infrastructure (any 

infrastructure related to essential services, including 

electricity, education ï like schools, running water, 

heating and cooling, roads, railways and other aspects 

of development), sciences (including health sciences 

where they related to research and innovation), and 

other concepts relating to the built environment which 

do not fit elsewhere. 

E
d

u
c
a

ti
o

n Engagement that focus on providing education 

(workshops, classes, informal learning, etc.) or which 

focus on the concept of education itself ï enhancing, 

reforming, or otherwise addressing shortcomings of its 

implementation. 

C
u

lt
u
re

 &
 

R
e

lig
io

n 

Topics related to any combination of culture, faith, and 

religion. 

IM
P

A
C

T
 S

C
A

L
E

 

In
d

iv
id

u
a

l 

Affecting one or more persons or organizations on 

their own; single-entity changes ensue. 

Clarke and Dougherty 

(2010) 

C
o

m
m

u
n

it
y
/ 

In
te

ro
rg

a
n
iz

a
ti
o

n 

Social change occurs on a community/regional or 

interorganizational level such that changes are a 

common and accepted practice within this group of 

entities. 

S
y
s
te

m
ic 

Social change has been institutionalized; macro level.  

Also known as systemic impact. 
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T
Y

P
E

 O
F

 E
N

G
A

G
E

M
E

N
T

 

P
h

ila
n

th
ro

p
y 

The donation of money, time or both either during or 

after a personôs life, including fundraising. When 

youth are not able to be philanthropists themselves, 

there are many partnership opportunities available. 

Alter (2007), 

Canada25 (2005), 

Wilson (2000), 

Gautheir (2003), 

Jahromi, Crocetti and 

Buchanan (2012), 

Jenkins et al (2003), 

Keeter et al (2003), 

Dees (1998), Lenzi et 

al (2012), Light 

(2006), Manning 

(2008), McLeod 

(2000), OôToole et al 

(2003), Sen (2007), 

Sherrod and Youniss 

(2002). 

C
o

m
m

u
n

it
y
 

V
o

lu
n

te
e

ri
s
m Community-oriented engagement, or volunteering, is 

ña planned form of helping others, which takes place 

over a period of time, in an organizational setting, and 

for which the volunteer expects no direct 

compensationò (Canada25, 2005, p. 10). 

P
o

lit
ic

a
l 

E
n

g
a

g
e
m

e
n
t 

Can be understood as community-oriented or political, 

it is also known as social activism.  This engagement 

is characterized by a variety of political acts or 

inactions. 

P
u

b
lic

 

P
o

lic
y 

May include national governments and development 

banks like the World Bank which youth may approach 

as partners, or which youth may target for 

implementing changes, or youth being in direct power 

themselves. 

E
c
o

n
o

m
ic

 

A
c
ti
v
it
y

 

An organization which has a social mission and which 

makes money, balancing between 

economic/commercial and philanthropic motives. 

A
rt

s Engagement through artistic expression, including 

visual arts, music and dance. 

R
e

s
e

a
rc

h
 &

 

In
n

o
v
a
ti
o

n 

Creating (systemic) changes by implementing 

innovative solutions to existing problems, including 

the use of new and existing research to further 

societyôs knowledge of a particular subject. 

N
o

n-

e
le

c
to

ra
l 

V
o

te
 Youth holding an equal vote to non-youth; e.g., Youth 

in a political wing participating in a vote on an issue, 

such as the decriminalization of marijuana 

O
th

e
r Any other type of engagement, including project-based 

ï leading individual or group activities which are 

temporary. 
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O
R

G
A

N
IZ

A
T

IO
N

 T
Y

P
E

 

In
d

iv
id

u
a

l 

Not an organization; a single youth affecting change. 

Canada25 (2005), 

Clarke and Dougherty 

(2010), Llewellyn, 

Cook and Molina 

(2010) 

(I
n
fo

rm
a
l)

 

G
ro

u
p 

Youth who collaborate - often organizing into a single 

identity - so as to increase support and pool together 

resources so the group may accomplish common 

goals.  This may be a temporary or long-term 

arrangement. 

F
o

r-
P

ro
fi
t 

C
o

m
p

a
n
y A group of youth working together under a single 

identity for the purpose of achieving common goals 

and driven largely by markets and profits/financial 

returns.  Formally registered as a company of some 

kind. 

S
o

c
ia

l 

E
n

te
rp

ri
s
e 

A group of youth working together under a single 

identity with a balanced motivation towards both 

economic success/sustainability and social 

welfare/improvement. 

N
o

n-
P

ro
fi
t 

O
rg

a
n

iz
a
ti
o

n 

A group of youth working together under a single 

identity for the purpose of achieving social goals and 

driven primarily by a drive to fulfill a mutually 

accepted mission.  Registered as a non-profit 

organization or a charity. 

A
d

v
is

o
ry

 

B
o

d
y 

A group of youth working together under a single 

identity in order to provide feedback and 

recommendations to another (often non-youth) 

organization. 

 

The purpose for outlining engagement as shown above is not to show relationships as in the 

matrix by Clarke and Dougherty (2010), Table 2-6, but rather to present the attributes of each 

engagement in a succinct and comparable manner.  In this way the contributions of the thesis can 

span both the theoretical (academic) and the practical/real-world contexts. One pragmatic 

question that can be answered using the above table may be, óusing patterns of success and 

impact in the past, how can current and future youth-led engagement efforts be most effective, 

maximizing the impact of any activities?ô  One can address this question by pulling knowledge 

from the literature review and combining it with patterns that are drawn from Table 2-7 or the 

modified data collection tool, Table 3-3.  Table 3-3 includes new additional categories for 

analyzing the years in which events occurred and for comparing media information.   
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3. METHODS 

 

This chapter explains what research methods and analytic tools were developed and applied in 

this study.  The idea for this research was inspired in part by the interest of Apathy is Boring.  As 

such, the design of the research is planned to recognize that youth organizations themselves are a 

stakeholder and need to have access to a usable form of this data.  Dissemination to multiple 

stakeholders with varying comprehension abilities is kept in mind.  While the main thesis paper 

presents both social and statistical analysis in the results and discussion, there are also more 

pragmatic representations of the data included in the appendices. 

 

The purpose of the research is to better understand the impact youth-led engagement has had in 

effecting societal changes in the last 35 years in Canada.  Patterns or 'best practices' are identified 

which can be used by those looking to engage youth or by youth looking to have a social impact 

in their activities to maximize the impact youth have.  This may mean a set of preconditions that 

need to exist in order for youth-led engagement to have maximum effect on an issue or activity, 

or it could mean there are certain aspects of society which may be more receptive to and which 

may benefit more from youth-led engagement more than others. 

 

3.1 Research scope and time boundaries 

 

Given the limited research scope the intention here is not to analyze how youth-led engagement 

occurred as a side effect of major historical events, for example the two World Wars and the 

Great Depression.  The following discussion considers how youth-led engagement has 

consistently occurred as independent events which are embedded in society, as opposed to events 

which occur as a result of multiple external social factors or events.  Of course, major historical 

events may be acknowledged in this discussion, but will not be discussed.  The following table 

organizes the scope and boundaries of this thesis: 
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Table 3-1. Scope of the research. 

WITHIN scope 

(óin Canada from 1978-2012ô) 
OUT of scope 

¶ Better define youth-led engagement and 

youth impacts  

¶ Evaluate the impact of given youth-led 

engagement activities 

¶ Identify patterns and causal 

relationships between the engagement 

and impacts 

¶ How major societal events affected 

youth-led engagement initiatives 

¶ Best methods to employ when engaging 

youth 

¶ Whether youth-led or adult-led 

engagement activities are more 

effective 

¶ Specific focus on identifying barriers 

and opportunities, overcoming barriers, 

or maximizing opportunities 

 

The research focuses on the temporal boundaries of 1978-2012, a period of 35 years or more 

than a single generation.  A time period that spans several years is important for the 

consideration of engagement roles and impacts, both to show consistency in the results as well as 

to reflect any changes over time (Charles, Reynolds, & Gatz, 2001; Ary, Duncan, & Hops, 1999; 

Schaie, 1965).  More than one generation is included to assess whether there is any change in 

activity or impacts between generations, or over the years (Twenge, Konrath, Foster, Campbell, 

& Bushman, 2008).  The definition of a generation depends on the context in which the term is 

being used, and selecting a definition context that aligns with the research context is more likely 

to produce the most relevant results.  The common definition of 25 years is derived from the 

average age at which women in the United States bear their first child (Mathews & Hamilton, 

2009).  However, in the social context of this research it is difficult to define a generation using 

reasoning based primarily on biology and reproductive patterns.  A Statistics Canada definition 

identifies three generations between the years 1947-1995 (Marshall, 2011).  This definition, 

based on the works of Foot (1998) and Coupland (1991), considers social patterns and important 

historical events as the boundaries to its perspective on generation, acknowledging that it is not 

only age but also attitudes and behaviours that shape a social demographic.  The research 

example (Marshall, 2011) studied trends within a single age group over generational periods in 

time, and as such is most relevant to a study that considers changes in society over time.    This 

type of definition is precisely what is needed for the study of a single demographic ï youth ï 

over a period of time that has seen many changes in Canadian society.   
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One particular framework is identified as being most relevant to the research objectives. Twenge 

et al (2008) cited 82 times in Scopus, studied narcissism levels in college students over a period 

of 27 years.  Although a different focus, the basic requirement for a single age group over 

multiple birth cohorts was the same.  The research applied a little-known framework known as 

the ótime lagô method.  This design was coined by Schaie (1965) in his work, titled A General 

Model for the Study of Developmental Problems.   He explains the model as being concerned 

with ñwhether there are differences in a given characteristic for samples of equal age but drawn 

from different cohorts measured at different timesò (p. 95).  According to the same article, this 

framework should be applied when the researcher is interested in the ñeffect ofé change upon 

the performance of individuals of similar ageò (p. 96).  This is precisely what is needed in the 

study of youth-led engagement over a period of decades, as the same individuals are not going to 

be researched in each set of years, or generation, since they would have outgrown the target 

youth demographic. 

 

The study period of 35 years was selected for this research.  This satisfies the óbeyond one 

generationô requirement while keeping to a manageable time boundary.  Also, the 35-year 

boundary allows for a good perspective of youth history while avoiding massive historical events 

like World Wars I and II and the Great Depression.  These major events would likely have had 

such an effect on the impacts of youth-led engagement during those time periods that results 

from them would not be as applicable to todayôs society, thus decreasing tangible learning 

opportunities. Perhaps this discussion is a candidate for future research.   

 

3.2 Research design 

 

The primary function of this research, being practitioner-driven, is to analyze the relationship 

between engagement activities and impacts of a particular age group ï youth ï regardless of 

time.  The research in this thesis follows deductive reasoning approach (Patton, 2002) so that 

theoretical biases are less likely to influence discussions on possible causal relationships or the 

shaping of best practices.  Theories about the impacts of youth-led engagement and precisely 

how they have affected society are based on the combined insights of the results and of past 

literature.  Perhaps the testing of these theories is a candidate for future inductive research. 
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A 35-year media review of youth óeventsô, or engagement activities, generated  thousands of 

results that were reduced to 221 events for analysis.  The data that emerged from the media 

review allow the researcher to analyze and discuss the relationships between strategies youth 

apply and the impacts that occur, while also considering other factors like topics addressed, the 

type of engagement, organization type and the years in which youth-led initiatives occurred 

(ópeak yearsô). 

 

3.2.1 Media content review 

 

As there are many research techniques that may be applied to social research, there are 

guidelines that can be used to direct the selection of research techniques (Kapila & Lyon, 1994).  

Some considerations that may be helpful to making this decision include who the user(s) of the 

research will be, what kind of research they require and what limiting constraints ï including 

time, resources, language and specific skills ï exist (Kapila & Lyon, 1994).  Keeping these 

helpful guidelines in mind, the following are some important details that made selecting a 

research technique easier and more relevant to the research objectives: 

¶ Although those in academia may make use of the research and results of this thesis, youth 

practitioners are the main stakeholder of this research.  Past and current youth 

practitioners participated in this research, offering feedback and testing its framework for 

applicability.  Current and future youth are/will be the main users of the information 

presented. 

¶ The two stakeholders ï researchers and practitioners ï require two distinct types of 

information.  Researchers may make better use of the frameworks and data that has been 

synthesized and that is presented throughout this thesis.  Practitioners, however, are in 

need of succinct and easily understood summaries and visuals that offer all the 

information they need/can apply with little effort or training.  The latter group is less 

likely to care about past literature and what is different, but is likely to want to know 

what is relevant now and how it affects their goals and initiatives.  

¶ There are a variety of limiting factors that contribute to the selection of the research 

technique.  Time efficiency is perhaps most important.  The researcher desires data that 



52 
 

can be pulled and referred to quickly yet reliably given the parameters (e.g., years 1978-

2012, youth-led initiatives, specific media sources) that have been set up.  The data also 

needs to be reliable (thus archival) and comprehensive (thus media database).  In 

addition, there is only one researcher, confirming the need for a technique that costs little 

time. 

 

This research uses a media content analysis methodology (Macnamara, 2005; Twenge, Konrath, 

Foster, Campbell, & Bushman, 2008) which uses data over a span of time from 1978-2012.  

Modern media content analysis research techniques began in the early to mid-1900s as historians 

followed early work related to the effects of propaganda and other messages aimed at persuasion 

between the two World Wars (McLeod, Kosicki, & McLeod, 2002; Laswell, n.d.).  Content 

analysis can be defined broadly the ñmethodological measurement applied to text (or other 

symbolic materials) for social sciences purposesò (Shapiro & Markoff, 1997).  In another 

context, one in which more quantitative analysis was needed, content analysis is defined as 

ñsystematic and replicable examination of symbols and communication, which have been 

assigned numeric values according to valid measurement rules and the analysis of relationships 

involving those values using statistical methods, to describe the communication, draw inferences 

about its meaning, or infer from the communication to its context, both of production and 

consumption (Riffe, Lacy, & Fico, 2005, p. 25; Laswell, n.d.)ò. 

 

More specifically, this thesis makes use of two types of content analysis: quantitative and 

computer-assisted (Lucardie, 2003). A quantitative content analysis counts the frequency of 

certain elements of events, or attributes, based on pre-determined categories, whereas a 

computer-assisted analysis relies on computers to identify sources (through databases) and, 

often, to identify specific search criteria (words or phrases) within the articles/stories (Lucardie, 

2003; Solomon, 1993).  There are a variety of benefits to applying these methods, including 

analytical flexibility, applicability to the research questions, the rendering of rich meaning 

related to contributing documents and the applicability of quantitative analysis as well (Duriau, 

2007).  These benefits support the decision to use content analysis, as they address the above 

guidelines set out by Kapila and Lyon (1994) as well as the thesis research objectives.  This 

thesis requires a technique that: 
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¶ allows for the study of similar data types over time; 

¶ provides replicable results that can be applied to a variety of contexts; 

¶ can be applied quickly, by a single researcher, and with few resources; and 

¶ may allow for statistical inferences related to the relationships between categories in the 

framework. 

 

Regarding content analysis, it is possible to implement longitudinal research designs due to the 

comparability of the information and sources (Duriau, 2007).  Content analyses, also known as 

content reviews, are also generally non-intrusive, are difficult to skew to serve researcher 

demands, and typically create reliably replicable databases (Duriau, 2007; Woodrum, 1982; 

Riffe, Lacy, & Fico, 2005).  Finally, it can be considered a safe methodology as the coding can 

be corrected if errors are detected throughout the study process (Woodrum, 1982).   

 

Two key roles that media content analyses serve are to influence an audience/communicate a 

message and to keep a historical record of opinions, activities, and issues.  Further, these 

analyses are particularly well adapted to generating data about underlying trends, the knowledge 

of which may be put towards achieving the goals of the activity (Laswell, n.d.).  For example, 

organizations receiving mass media coverage have used media content analyses to observe trends 

and to review/reflect on their own activities (Macnamara, 2005).  Types of research that may be 

offered by this methodology are evaluative, a measure of effectiveness and strategic ï insights 

into current issues, competitor analysis and trends (Macnamara, 2005).  This study is interested 

in trends relating to youth-led engagement activities, as presented in the media. 

 

Past researchers interested in various issues and topics related to youth have generally made use 

of surveys, interviews, or both (Lenzi, Vieno, Perkins, Santinello, Elgar, & Mazzardis, 2012; 

Weinstock, Berman, & Cates Jr., 2004; Wilson, 2000; Torney-Purta, Lehmann, Oswald, & 

Schulz, 2001; Llewellyn, Cook, & Molina, 2010; Lindner & Cox, 1998).  There are numerous 

reasons why these methods are inappropriate for this thesis, including the brevity of time, lack of 

resources to access participants or to transcribe their responses, and that a larger risk exists in 

that corrections or clarifications cannot be made after the interview or survey stage is complete.  

In addition, there is little to no consistency in the way each participant would interpret the 
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questions or in how he/she would recall and describe his/her experiences, nor would the data be 

likely to be comprehensive, especially given the 35 year period covered in this thesis.  Although 

these types of techniques would allow for insight into the effects that may have occurred after the 

event was over, data which could be collected by asking for a reflection on what worked and to 

what extent, but again there would be inconsistencies and possibly biases in the interpretations 

each person would have had of their experiences and initiatives.  Within media analysis, there 

are several methods that could be applied to long-term studies like the one at hand; however 

most do not focus on a single age group, but rather a single group of people that age over time 

(Ary, Duncan, & Hops, 1999).  Connell, Spencer, and Aber (1994) looked at motivating factors 

in engaging 10- to 16-year old African-American youth in school.  They used three separate 

youth groups as their study subjects ï as opposed to the single group used in Ary et al (1999) ï 

and applied correlational and path analyses to each of the three data sets.  Still, the three study 

groups were of the same generation, or birth cohort, and so in this respect the research model 

may not be as perfectly applied to this study.  Rather than examining commonly used social 

research practices, existing studies with needs similar to this one were used as a starting point for 

identifying a research framework.   

 

There are a multitude of media types, including blogs, tabloids, newspapers, radio, television, 

and online news stations.  Print media ï newspapers in particular ï are selected for this research 

because inclusion in these sources is limited to those who pass the criteria of editors within 

individual media source.  As such, appearing prominently in the media may be an indicator of 

impact, although this status also depends on other news and events of the time and may not be 

accurate to the actual lasting effects youth may have had.   When considering both print and 

online editions, almost 80% of adults who live in areas where daily newspapers are available 

either read or visited the website of a daily newspaper each week (Newspapers Canada, 2013a).  

Print media ï in digital form ï were preferred for their ease of access from 1978 onwards, 

consistency in reporting, tone comparability and event searchability.  The latter reason, 

searchability, is why virtual records were chosen over hard copies.   There are approximately 122 

daily newspapers in Canada, of which more than 77% of are paid subscriptions (Newspapers 

Canada, 2013).  About 20% of Canadians aged 18 years and older purchase a daily newspaper 

each day ï one of the highest proportions in the world (Newspapers Canada, 2013).   
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3.2.2 Newspaper selection 

 

The Globe and Mail was selected as an English paper with national coverage, while The Gazette 

(Montreal), the Toronto Star and the Province (Vancouver) were selected as the top-circulating 

papers for each of Canadaôs three major cities.  These papers were selected because they covered 

the entire research area and are comprehensive enough to include a variety of topics and events 

of different scales. Reaching the greatest potential readership is an indication of impact (Chiotti, 

2009), and so these papers were selected for their coverage and readership as follows: 

¶ Largest populations in Canada (Toronto, Montreal and Vancouver) 

¶ Includes one regional paper from each of these cities and one national scale paper 

¶ Highest Anglophone readership newspapers (excluding tabloids) in Canada 

 

Circulation is highest in the three cities, which is associated with broader readership (implied 

greater impact, at least in terms of awareness).  However, the top papers in Montreal ï where 

both readership and population second in Canada ï are in French, so we took the English paper 

(which is in top 15 in Canada for circulation) to represent the region instead.  Toronto Star and 

Vancouver Sun were both top circulated papers in the two cities.  The Globe and Mail is cited as 

the primary source of Canadianôs for nationwide news, and has the third highest circulation in 

Canada.  The following table shows a summary of Canadaôs highest readership, based on the full 

tables in Appendix 1. 

Table 3-2. Highest circulating daily newspapers in Canada. 

List 

Position* 

List 1 (excl. French) 

(Newspapers Canada, 2013) 

List 2 (excl. French) 

(Alliance for Audited Media, 2013) 

1 Toronto Star The Globe and Mail 

2 The Globe and Mail The Vancouver Sun 

3 The Vancouver Sun The Gazette 

4 Calgary Herald N/A 

Other The Gazette (Position 14) Toronto Star (excluded from list) 

* The list position is based on Anglophone newspapers.  Additionally, only the first highest circulating daily 

newspaper is included from each of the four regions: Toronto, Montreal, Vancouver, and Canada-wide. 
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All four papers have a general, non-youth focus.  By selecting papers with a non-youth focus, the 

ability of young people to have their activities covered by these óexclusiveô newspapers may 

signify existing impacts that may be valued at an institutional level.  Whether the youth are 

discussed in a positive or negative view is irrelevant since both outcomes imply youth have had 

an influence (Ary, Duncan, & Hops, 1999). Therefore, it could persuasively be considered a 

measure of success, if the work of these youth is considered salient enough to appear in these 

papers.   According to observations by a practitioner representative of Apathy is Boring, when 

youth-led activities and stories are excluded from news coverage in mainstream media youth are 

marginalized from the socio-political environment in which they occur (Personal 

communication, Ilona Dougherty, 19 January 2013).  In addition, this kind of exclusion also 

keeps youth from having an impact in many public and private forums, as youth often have no 

other means by which to access persons of power/authority (DreamNow, n.d.).  When people 

learn about initiatives and issues from the media, as would be the case when persons of authority 

read print newspapers, they are also influenced by those media in terms of the level of value or 

importance they attach to such events (McCombs & Shaw, 1976).  Although important for 

gauging the scale of impact, a storyôs ï or eventôs ï placement in the newspaper, be it front page 

centre or middle page side column, is not a primary concern to this level of exploration. 

 

3.3 Data selection and collection  

 

This research is non-experimental.  It relies primarily on events that have already occurred and 

that have been recorded.  However archives are an incomplete source of data in this context, 

more so because data recording in this sense was not necessarily designed to serve the purposes 

of this study.  As such, thorough and focused tools and measurements need to be developed for 

this research (Shapiro & Markoff, 1997; Twenge, Konrath, Foster, Campbell, & Bushman, 

2008).  The above table illustrates the specific data needs of the research and proposed methods 

for obtaining said data.  Sources of data collection are an in-depth media review and other 

document review (i.e., publications and information about the founding of organizations that 

came up in the search). In addition, the researcher consulted with Ilona Dougherty of Apathy is 

Boring to gain practitioner insight into the research objectives and tools.  Two consultations were 

held ï one on January 19, 2013, and again on March 16, 2013. 
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3.3.1 Selecting indicators/criteria 

 

The focus of the thesis is the gathering of data that relates to the impact(s) of youth-led 

engagement activities as they have occurred over time.  The researcher categorized the impact(s) 

of each activity based on criteria discussed below.  There was only one researcher who 

categorized all activities so as to ensure consistency throughout the results.  Similarly, the use of 

a single set of criteria ï as it applies to each activity ï for all responses minimalizes opinion as 

much as possible. The following qualifiers were used throughout data collection and coding to 

ensure our research question, objectives and scope were addressed:   

1. Is the event directly related to social justice or other engagement types and topics?  For 

example, the following are excluded: 

a. Sporting events 

b. Religious gatherings/events 

c. Stories about crime and delinquency rates 

2. Did it occur within the specified dates (1978-2012)? 

3. Is it youth-led (age 15-24)? 

4. Is it Canadian-based? 

 

3.3.2 Data collection 

 

The ProQuest Database was used, accessed through the Toronto Public Libraryôs Online 

Magazine & Newspaper Title Search.  The following were the search parameters: 

¶ [Top menu bar] 'Searching': 3 databases 

o Canadian Newsstand Major Dailies (1985 - current) 

o ProQuest Historical Newspapers: The Globe and Mail (1844-2009) 

o ProQuest Historical Newspapers: The Toronto Star (1894 - 2011) 

¶ Search for (text boxes):  

o "youth" OR "student" OR "young" OR "teenò in: Document Title  

o AND "youth*" OR "student*" OR "young" OR "teen*ñ in: Anywhere 

o AND "lead*" OR "heroñ in: Anywhere  
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o NOT "crim*" OR "sentence*" OR "court" OR "murder*" OR "dies" OR "dead" 

OR "victim*"  in: Anywhere 

¶ Search for (other):  

o Full Text: Yes  

o Select dates: broken down into three date ranges: 1977-1996, 1997-2006, 2007-

2012  

o Source type: "Newspapers" at ('document type'): "Front Page/Cover Story" OR 

"Front Matter" OR "News"  

o Include duplicates: No 

¶ Sort results by: 

o Publication title: Toronto Star, The Gazette, The Vancouver Sun, The Globe and 

Mail 

 

Search words were tested by practicing with several different parameters before doing the final 

query.  The practice results were skimmed to see what kinds of terms or phrases were common in 

the articles that discussed youth-led events, per the criteria set out above; further restrictions 

were put into place to narrow the results to a manageable scale.  The years 1978-2012 were used 

in part due to availability of digital articles, and also to reflect overlapping generational and 

social periods.  In Proquest, virtual records from Canadian Newsstand Major Dailies do not start 

until 1985, although Globe and Mail brings up records from 1977 [through ProQuest Historical 

Newspapers: The Globe and Mail (1844-2009) ].  As the research is longitudinal, a single set of 

questions were applied to each youth-led engagement.  None of the criteria were designed to 

capture either more positive or negative type of coverage; while the media may have their own 

slants in terms of coverage of youth, this research is not selective one way or another.  Media is 

narrowed to include publications created by organizations per questions 2-4, above; this 

document review occurred during both the media review and coding.    

 

3.4 Data reduction and coding 

 

The first phase of data reduction was to skim the titles of the 8,432 articles and keep which titles 

appeared relevant.  A total of 979 titles (11.6%) were kept.  Second, a similar process was used 
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to skim article abstracts and content for relevance ï using the qualifiers as tests.  Topics were 

considered in accordance with the definitions in Table 2-7; at least one third of operations must 

be devoted to the category in order for it to qualify for assignment. The duration of engagement 

was tracked through the ópeak years/time periodsô category above.  Of the articles kept from 

phase one reduction, 361 articles (36.9%) remained after phase two. 

 

Finally, the third phase of reduction required the thorough reading of remaining articles, again 

using the qualifiers ï and referring to other document review (e.g., organizational publications) 

when needed ï as tests for relevance.  Of those articles kept after the first two phases of 

reduction, 264 articles (73.1%) were left to code ï making up 3.1% of the original documents 

identified through the search query.  Two examples of articles that were kept are shown below.  

In the first example (Figure 3-1), youth swayed a vote by participating in a political process, 

while the second example (Figure 3-2) shows equal influence by youth through inaction or non-

support. 

 

Figure 3-1. Youth influence through participation. 
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Figure 3-2. Youth influence through inaction/nonsupport. 

 

 

These articles were given article and event ID codes, summarized by event (see Appendix 2), 

and inserted into two MS Excel master spreadsheets ï coding óby eventô and óby articleô ï for 

analysis.  The revised framework, adapted from the literature review into a research collection 

tool, defined in Table 3-3, below.  The categories were defined in large part by the literature 

review, as well as delineated by the needs of the practitioner stakeholder.  óOtherô types of 

engagement include speeches, conferences, workshops and breakout sessions, and more.  A total 

of 221 events were coded, which addressed 201 separate issues, including different ways of 

addressing the same issue, and multiple stories/articles covering the same events.  

 

Table 3-3. Media review data analysis tool. 

CATEGORY  SUB-CATEGORIES 

APPLIED STRATEGY  

Socialization 

Influence 

Power 

Partnership 

PRIMARY TOPIC*  

Human Rights & Democracy 

Equality & Social Justice 

Environment 

Human health 

Science, Technology & Development 

Education 

Culture & Religion 

SCALE OF RESULTING IMPACT  Individual 

**  

**  
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Community/Interorganization 

systemic 

TYPE OF ENGAGEMENT  

Philanthropy 

Community Volunteerism 

Political Engagement 

Public Policy 

Economic Activity  

Arts 

Research & Innovation 

Non-electoral Vote 

Other 

TYPE OF ORG. 

Individual 

(Informal) Group 

For-Profit Company 

Social Enterprise 

Non-Profit Organization 

Advisory Body 

PEAK YEARS/TIME PERIODS  

1978-1982 

1983-1987 

1988-1992 

1993-1997 

1998-2002 

2003-2007 

2008-2012 

OTHER MEDIA INFO*  

Page #/ Position 

Source 

Picture Included? 

*This section was not included when coding by event.  It was only used for coding the articles 

 

The two sets of analyses, delineated in the following section, required two different coding 

systems.  Various MS Excel sheets were used for the first group of analyses, looking at 

frequencies, in which the various categories are not mutually exclusive.  Some events received 

multiple inclusions within the tableôs categories; for example, it is possible for an event to have 

more than one kind of outcome/impact.  These analyses are important for accurately representing 

the characteristics that are applicable to each event.  Where the media did not provide all 

necessary information ï i.e., whether an organization is based in Canada, or is youth-led 

(qualifying details) ï the researcher looked for the information in other document areas, 

including the organizationsô websites and publications.   
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The following Figure 3-3 is a hierarchy illustrating, from top (highest level) to bottom,where 

each category is positioned.  The figure represents the organization of categories by previous 

researchers and practitioners, as seen in Clarke and Dougherty (2010), Apathy is Boring (2004) 

and Arnstein (1969).  When two or more types were included for each category, the one that 

occurs higher up on the hierarchy was the one that was selected. 

 

Figure 3-3. Hierarchy of impact and strategy types, per category. 

 

 

3.5 Data analysis 

 

To reduce inconsistencies in data collection, a single researcher reduced, coded, transcribed and 

analyzed the data.  In addition to being a recording tool, the framework was a starting point for 

organizing the data for analysis.  It was possible to: (a) cluster the data according to the strategy 

used in the engagement activity, (b) classify impact according to scale, and (c) to associate 

between the types of activities that had the greatest impacts.  The data were divided in several 

ways (more details found in sections 3.5.1 and 3.5.2): 

1. According to publication name and features (illustrations, page placement) 

Impact 

Systemic 

Community 

Individual 

Strategy 

Power 

Partnership 

Influence 

Socialization 
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2. Clustered into categories such as topics, organization type and peak years 

3. By strategy (socialization, influence, power and partnership) and scale of impact 

(individual, community or interorganizational and systemic).   

The data were then analyzed separately by frequencies and cross tabulations.  First, frequencies 

were used to describe the main characteristics of the data, focusing on those categories with the 

highest number of occurrences per impact or per strategy.  The various categories in this analysis 

are not mutually exclusive.  Second, ten chi-square tests were performed to assess whether the 

relationships between strategy, impact and other variables are statistically significant, given 

pÒ0.05 (Thisted, 1998).  To complete the test, values in the data collection table had to be 

mutually exclusive, hence the need for coding a second time.   

 

3.5.1 Frequency analyses 

 

Two master MS Excel datasets were used to perform all the frequency analyses, both of which 

included data that are not mutually exclusive.  Data organized by event was one most used.  The 

following were ways in which the categories were grouped, organized and analyzed: 

1. filtered according to strategy (socialization, influence, partnership, power), and summing 

up the categorical frequencies associate with each level of strategy; 

2. filtering according to strategy and identifying how many events used one, two or three 

strategies; 

3. filtering according to scale of impact and identifying how many events had only one 

primary impact type as well as how many had two main impact types; 

4. filtered according to scale of impact (individual, community/interorganizational, 

systemic), and summing up the categorical frequencies associate with each level of 

strategy; 

5. summing up the frequency of each engagement type per strategy; 

6. filtered according to scale of impact and summing up the frequency of each eventôs peak 

timeframe(s), or group(s) of years; 

7. filter by types of engagement and presenting the proportions of each category; and 






























































































































































































































































